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The-study developed at Boston University in this 
thesis is a summary of the research in Social Studies 
in the Elementary Schools during the five years 1951 
through 1955. The theses were reviewed and summarized 
as concisely and accurately as the authors were able 
to perform the task. The complete work was done by 
Virginia 1-1:. McCoy and Mary K. Phelan. 
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!I This summary in the :field of' Social Studies in the Elemen- i 
!Jtary Schools reflects a state o:f almost continual change. De- i 
!vices :for improving teachers' techniques, for stimulating pupils~ 
I 
I interests, :for tabulating and directing the use o:f certain valu-1 
I able skills in helping teaching efficiency were explained and 
I 
I summarized. 
been made. 
From 1951 through 1955, seventy-four studies have I 
In order to facilitate the summary, they have been i1 
divided into :four categories under the :follovring headings: 
(1) Analyses, (2) V~terials, (3) Skills, and (4) Tests. 
Analyses 
II 
II 
lj 
Dempsey (11) made an analysis of' the dates :found in six 
different sixth grade Old World History Textbooks to determine ~~ 
1 the numerical distribution and the use of' the dates in the text~f 
He concluded that the writers of' the different textbooks did notl 
1
make lists of important dates, but tried to set up a :framework 
!which would serve as a guide to the pupils in their ideas of 
I 
chronology. Another study was made by Grif:fin (25) analyzing 
lthe use of dates in six fi:fth grade American History textbooks 
to decide how the dates were used in the books. The author 
l:found no dates before the eleventh century ru~d during the 
The largest number of' dates used in 
I 
·I 
I 
I 
I 
I 
Several studies were made analyzing map 
II 
II 
references ~ound inj!_ 
I 
I 
1, 
1 
I 
social studies textbooks. In the analysis made by Donovan (14),j 
which was concerned with eight fifth and sixth grade history I 
textbook series, it was found that the fifth grade texts con-
tained more maps than the sixth grade. A large variety of 
activities used in follotving directions in map use 1..rere found , 
the texts which.were examined. Five fifth grade geography text-r 
books were examined by ~~er (17) in order to analyze the map 
references· in the running texts to determine the extent of the 
map skills involved and the method area used~ One of the texts 
examined offered more map skills than any of the others. In 
her conclusions, lists were made of the number and the kinds of 
maps as well as a substantial list of abilities to be developed I 
in grade five. 
References to maps found in the pupil activity sections of 
It was felt that this type of study 
would be of' value to teachers in the selection. of a textbook •. A 
I similar study was made by tVhite (71) using geography textbooks 
at a sixth grade level. In comparing his results "\vith the study~~ 
done by McLaughlin (42), White (71) found that there was only a 1
1
. 
slight difference in the various kinds of man activities. Many I 
'activities requiring the use of' map skills w~re found in all the! 
five sixth grade textbooks which he examined. 
A group of studies was made analyzing basal reading series 
jin various 
I 
!contained. 
grades to find out what social studies concepts they 
Fifteen second grade basal reading books were 
I
I 
II 
li 
II 1: 
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II 
!examined by Weldon (69) to 
!concepts orfered therein. 
determine the number of geographical. 11 
She compared her study with one done i 
' 
by LaFleur in 1950 and found little in common between them. The 
ilauthor did rind that in grade three the children are introduced 1 
,Ito more specific concepts of places rather than to general or 
1
,
1 
!!abstract places. In an analysis by Torf (66) of seven basal 
I . I 
'reading series, it was found that the readers contained a great 
deal of material helpful in teaching the social studies in a 
I 
!!third grade class. Another study vtas submitted by Callahan (6) ·I 
'analyzing the materials in rive basal readers for social studies 
!concepts. These books ofrered content which could be used to 
I i 
develop social studies concepts. The reader published by Ginn 1 
I and Company contained far more than the others. A similar study I 
I i !Mas done on a fourth grade level by Perry (52) again analyzing 1 
!basal readers for materials in social studies. The books he I 
rxamined also offered substantial materials in the field of II 
!social studies. Six fifth grade A.merican History textbooks were I 
Lnalyzed by Cassidy (7) for their treatment of Hassachusetts 
1history. Little mention was made of the history of l1assachusett~ 
II I jafter 1800 and, because of this, the writer felt that Nassachu- i 
lsetts had lost its position of leadership in national affairs in 11 
l[he nineteenth and twentieth centur:Bs.... 1! 
\ 
The analysis of fifth grade geography textbooks by Power (5~) 
I as made in order to ascertain to what degree the texts help 
'kifth grade teachers to develop habits of good thinking. This I 
study was done as a supplement to the ones done by .Johnson in 
1
1 
I II l, 
3 
II 
I 
11948 and Phillips in 1945. From these combined studies, it was 
found th~t the geography books examined provided a limited numbe, 
of opportunities for children to practice the skills involving 
,the development of higher mental powers. Gatti (22) also made 
an analysis of seven basal reading series of grade two for ma-
terials which might be or use in the teaching of social studies 
'concepts in a second grade. This study found that the basal 
!reading series do contain material of value in the teaching of 
In a study made by Mason (4<:1) social studies in the second grade. 
it was found that there was little or no Ul~iformity in the 
treatment of topics on Australia in the eight sixth grade 
geography textbooks he analyzed. In Kopp 1 s (37) study on the 
I content treatment pertaining to the Soviet Union in eight sixth 
!grade geography books, he found that every area was treated to I 
I some extent in each geography except education, music, commerce,' 
I 
1 and coastline. Green (24) examined eight fifth grade geography 
textbooks to find out how they treated New England. In her 
tabulations, she noted a great variety of materials in the books 
j concerned. 
Nelson (46) compared definite quantitative terms used in a 
! 
l 
!i 
geography. series with quantitative concepts taught in the 
arithmetic series to see how much readiness was acquired in an 
arithmetic series so that the children could understand with 
ease the quantitative concepts in a geography series. The 
author round that quantitative terms not understood by.the 
I 
children were used too often in the geography books, especially I 
I 
!I 
,, 
,, 
" 
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I 
in the lower grades. In the analysis of the quantitative 
vocabulary found in three geography textbooks concerning the 
study of the United States, Pascoe {51) found that the arithmet c 
I 
class may be a place where some of the complex geographic con-
cepts can be taught. 
From the responses of several thousand sixth grade childre 
1
, 
I Appelt s (1) purpose was to determine just what America means to 1 
' them. There was a wide range of ideas offered by the children, 
but the largest percentage of responses had to do with home, 
foreign relations, and physical environment. The questions 
asked by children in grades four, five, and six in the Clark (10~ 
study were classified according to topics considered in social I 
I studies. l 
I By means of a subject preference check list, Haggerty (27) I 
I wished to find out how children felt toward the book content, 
materials, methods, and activities used in teaching social 
studies. This thesis did determine the likes and dislikes of 
children for social studies but it did not answer the questions 
why pupils do not favor history and geography above the other 
school subjects. Gay (23) also indicated preferences of third 
grade children for activities in the field of social studies. 
The author concluded that the study made only a slight contri-
bution to the area of children's interest because she felt 
that children will choose the activity which is the easiest 
regardless of their interest. In Duval's (16) study of the 
preferences of fifth grade children for certain social studies 
,, 
,, 
,, 
5 
II 
I• 
I 
I 
I activities, he found that there vras a remarkable similarity be- I 
I tween this study and a previous one. The study made by Foley CL·) 
1 followed a similar pattern,. only it "1.-tas done on a sixth grade 
I 
level. She also found a wide range of' interests in the activi-
ties chosen. 
I The study presented by Bresnahan (3) and her group covered 
the preferences of' children in grades two through eight in the 
I social studies subject area. It was found that the choices wer 
j about the same within each grade and that boys and girls showed 
1 little similarity in their choices. The group doing this stud 
could find no proved reasons f'or the various choices from the 
~~analysis of the data in this study. An investigation of' the 
I likes and dislikes of' sixth grade children f'or history and 
! geography was made by Stacey (59). In this study there was a 
similarity between the likes and dislikes of' both boys and girl 
I with· one exception--that girls did not care for ''>tars." 
I A study of' the present-day procedures in the teaching of' 
1 social studies in grades four, five, and six was made by 
i 
I
I True (67) through a check list, which was sent to three hundred 
fifty teachers in nineteen communities within a hundred miles 
I· 
11 of' Boston. The contributions of'f'ered by the teachers showed , 
I 
I 
I 
!I 
i 
I 
I that very often teachers are hesitant about using some of' the 
I modern devices. · A check list was constructed by Duncan (15) in I 
r 
I 
'I ,, 
order to obtain teachers' reactions concerning the use and 
availability of instructional resources in the field of' elemen-
tary school social studies. It was found in this study that 
i 
II I 
6 
" 
, 
I 
instruction could be greatly improved if the teachers made 
greater use of available materials. 
Strout (60) chose five fifth and sixth grade manuals to 
analyze according to type, variety, and usefulness so that 
teachers could decide which manuals would be most helpful in the 
teaching of histo~y. From her conclusions, it appeared that two 
of the manuals contained, more teaching aids, a wider variety of 
materials, and a better organization than any of the others. 
I of the stand taken by modern educators for relating social 
studies to the child's experience for offering a variety of ma-
terials and for increasing pupil participation in their learning 
I 
Materials I 
A group of studies were submitted depicting the histories 
of various towns. Among them was one done by Clark ( 9) , con-
cerned with the history of Somerville for children of the first 
four grades. The study included .somerville's industries, 
factories, political significance, and its importance in the 
State of Massachusetts. In her study, Freeley (20) presented 
resource materials to be used in the study of Marblehead as a 
' ' . 
1
1storehouse of information which might prove valuable to the 
!!teacher. A history of Cape Elizabeth, Maine, was vTritten by 
Johnson (32) for children and adults alike. Original stories 
~Were the means by which Parker (50) presented the history of 
!Sudbury, Massachusetts. Shapj:;i>o (56) wrote the history of the 
l1city of LOi.vell, Hassachusetts, at a fourth grade level, to be 
I ,, 
7 
II I 
used in the rourth grade classes throughout the city~ The 
history or Nashua, New Hampshire, by Sullivan (63) was pre-
sented at a fourth grade level and written in narrative style. 
Tenney (65) wrote a history of West Hartford, Connecticut, f'or 
a third grade., The history of' the development of elementary 
education in the Town of Palmer f'rom 1851 to 1951 was v~itten 
by Burns (5). 
In a unit on the early explorers, French (21) tried to 
show how certain selections could lend themselves to subjective 
art expression. This study did show one way in which an ef'-
f'ective combination of' the social studies and the art program 
could be made. 
Three source units on the Egyptian, Greek, and Roman 
periods in history f'or use in grade six were presented by 
Howell (30). Lynch (39) constructed three units, which could 
be taught separately or collectively on information connected 
with the ttOld Iron Works Housett and its historical period in 
Saugus, Massachusetts. The units were built as a result of' a 
school trip which had been made to this historical place. Thre 
units were outlined in the Ridlon (55) study on "Our American 
Neighborstt f'or a f'if'th grade. The construction of' arithmetic 
problems at a f'if'th grade level which would help to provide the 
quantitative background needed f'or a study of' New England was 
made by Sullivan (61). 
l In order to provide a background f'or fifth grade children in their study of' the Westward 1-fovement, Kidder (35) presented -=· -~ .,...,.,.4- .4-~...:t 'J...4'J..., 4 ,....,...-n~h.11: .,,A 'h4 1"1177'!:~1'"\hV nf' h"i ~+._orical fiction. I . 
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orHare (48) presented evaluations and descrj.ptions of' .Pof'rilm 
1
,
1
 
strips being used as supplementary materials in geography ~ 
grades four, five, and siX. Woodvrard (73) vTished to find the 
learning which took place by showing the filmstrip ttM:aP.s and 
Their Meanings" as a means of' teaching map skills. She also 
wanted to find out what the children could remember by means of' 
future tests. It was concluded, from this study, that film-
strips can be o:f great value in the learning process i:f pre-
sented in the proper manner. 
A set o:f criteria to evaluate the social studies in an 
elementary school was developed by Lenagan (38). This study 
was o:f great value to the administrator o:f the school, who was 
able to discover what was lacking in teaching processes, and 
I 
I 
how it could he bolstered by a change in the teaching personnel! 
McLellan (43) presented a curriculum guide which would giv~ 
I 
the teacher of the sixth grade specific help in the development I 
of the various units of study, which make up the required cours 
for this grade. 
DiMascio (12) wrote a series of original stories for the 
teaching o:f speech in order to integrate them with a social 
studies program at a second grade level. Due to a limited 
II t 
II 
I 
I vocabulary, the author felt that some o:f the stories would not 
l· 
I 
In order! 
I 
to in:fluence social adjustment, King (36) made a study o:f the ' 
hold the interest of the children in the upper group~ 
I 
II I 
9 
I! 
I 
10 
-==~~~~~~~~~~~~~~~~~=== 1integration of speech training and activities vrith the social 1 
studies program. She found, as a result of her study, that some I 
I growth was evident. For the purpose of integrating speech with 
social studies, Raduazzo (54) constructed a series of stories 
for a fifth grade based on social studies content for the im-
provement of articulation in the classroom. No conclusions 
l
could be drawn by the author in this study as his stories were 
not tested in the classroom, due to lack of time. 
A program was drawn up by O'Neal (49) in the social studies 
field using filmstrips as a means of enriching the vocabulary of 
deaf children. This study did not draw any conclusions as there 
lwas no evidence of the program having been tested in a classroom! I 
Mensoian (44) made a survey of the general trends, estab- I 
llished during the past one hundred forty-two years, in the eva- I 
jlution of the content_ of our geography textbooks and in the use j 
lof instructional aids. He found that the textbooks prior to the! 
I I 
!Civil War were, for the most part, compilations of miscellaneous! 
!geographical information. Today the modern trend in geography 
!texts is toward the development of projects, problems and 
!activities. 
Whitcomb (70) described and compiled games, relays, story 
plays, self-testing activities, and rhythmic activities which 
could be integrated vrith arithmetic and social studies.. The 
I author stated in her conclusions that physical education has muc 
I I to offer to the integrated program. 
11 
·I 
Skills 
Several studies were made in the social studies field to 
develop skills in the organization and classification of con-
tent directly pertaining to and supplementary to the work done 
in classroom textbooks. In a study made by Austin (2), fifty 
exercises were constructed to develop the skill of classifica-
tion which she felt would serve as a foundation in developing 
outlining and summarizing. A workbook of teaching exercises 
was presented in the ·study by Grund (26) which would be of 
valuable assistance in the teaching of map skills in the fourth 
grade.. A testing program 1-1as set up in a sixth grade by 
Hosker (29) to determine whether or not supplementary exercises 
covering class work and followed by tests of v~itten recall 
would help children to remember factual material which was 
taken from. social studies texts. He found after making this 
study, in which he used both a control and experimental group 
for several weeks, that the latter group shovred a slight gain 
with a retention ratio, however, which was not statistically 
significant. 
Using a specific social studies·unit as a basis for her 
study, Kelly (33) constructed a workbook of exercises for 
fourth grade children to develop skills which would help in I 
better organization of reading material. I 
A summary of all the important literature in recent re- ., 
II I I search was made by Sullivan (62) for the purpose of mruring ~ 
I I 
available to teachers all the ~aterials, methods, and technique 
II 
,: 
.I 
11 
which could be of use in developing study skills in the inter-
mediate grades. 
Tests 
Earley (18) made a study to ascertain the vocabulary needs 
of children in grades four, five, and six. After considerable 
research and analysis of geography and history textbooks, he 
made a classification of all the vocabulary according to 
specific grade levels. To further the study, he constructed 
association tests built on this vocabulary which he administered~ 
along with tests set up by vlolffer (72), to a total fourth, I 
fifth, and sixth grade population in nine communities. He found 
that the category-association technique is a reliable and valid 
method of measuring the social studies vocabulary. Running 
parallel to the Earley (18) study, Wolffer (72) found in his 
construction and evaluation of a social context vocabulary test 
j that many words necessary for social studies underst~dings have
1 
not been mastered by the children. A study was made by 
Chambers (8) to investigate fUrther the study and analysis of 
the tests constructed by Wolffer (72) and Earley (18). A high 
positive correlation was found between the Earley (18) and '1 
Wolffer (72) tests in this investigation. McAndrews (41) also . 
pursued further the studies done by Wolffer (72) and Earley (18)1 
to determine the correlation between social studies vocabulary I 
and social studies achievement. This study showed that there 
I "as a high degree of correlation and relationship between the II 
Earley (18) and Wolffer (72) Vocabulary Tests and the St-:an'fO:rd. ,! 
12 
Achievement Test in social studies. She found that pupils who 
do well on the vocabulary tests tend to score high on the 
achievement test in social studies. 
Young (74) compared the vocabularies of ten standardized 
reading achievement tests with the vocabulary of the Social 
Studies Books of the "Curriculum Foundation Series.n She found 
that the tests analyzed in this study were not suitable where 
the social studies books of this series play an important part 
in the reading program of the school. 
In a study made by Jenkins (31) evaluating directed teachin~ 
of associational reading in the social studies in grade six, it 
was found that children at this grade level do practice some 
associational thinking while reading social studies material, 
and that there is a significant relationship between mental 1 
ability and ability in associational reading. Myers (45) used I 
paragraphs and classifications set up in the Jenkins (31) study I 
to analyze the types of questions asked by sixth grade children. 1 
As a result of his study, he concluded that many questions were 
asked by children after a single'<t'eading of social studies ma-
.terial .•. In addition, children vlith an I.Q. of 110 or above ask 
I more questions than children at other I. Q. levels. A study bjr 
Burke (4), which "t1as an outgrowth of the one done by Jenkins (31, 
dealt with an analysis of the types of reading activities listed 
by the children in the sixth grade pertaining to social studies 
content. He concluded that more activities were listed by girls! 
than boys and that children with higher intelligence quotients I 
I 
d 
I p 
13 
listed more activities than those at other levels. 
A study was made by Dineen (13) to determine whether or not 1 
the use of sociometric techniques would have any effect on the 
socio-economic cleavage which the author felt existed in the 
elementary school in which she taught. She concluded from her 
study that there was a definite cleavage in the upper levels, 
jbut there was no prejudice among the lower class pupils on the 
fourth test which was given. Due to the use of these sociometri· 
techniques, the upper socio-economic class, in the experimental 
group, showed a decrease in the ratio of the choices made within 
!their group. Another sociometric study was made by 0 1 Connor (47 
Ito determine the children of low social acceptance, to provide 
I 
opportunities to help them, and to note changes in the social 
jStructure of the group after a remedial program had been com-
1 lpleted. As a result of the sociometric procedures employed in j 
t~1is study, it was proved that the social structure of the group I 
had improved. In a sociometric study of social acceptance in a 1 
j jfifth grade before and after a unit series program, Sheridan (58
1 
lround distinct social growth in the group studied. The study I 
proved of great value in pointing out the nisolatesu in the clas 
who could be helped by the teacher. It also indicated that the 
!I ,, i r 
14 
li 
agreement between pupils' choices and teachers• judgment. 
A series of tests .constructed by Shea (57), in grades five 
and six to help pupils select revelant and irrevelant materials 
in social studies, were to serve as an evaluator in showing the 
skills already acquired by the children and to indicate those 
necessitating further teaching. The data revealed a discrimina 
tion between children in grades five and six in selecting 
revelant material; however, little significance was noted be-
1 tween boys and girls within each grade in this ability. Anothe 
study v1as made by Kempton (34) at the intermediate ·grade level 
to determine the skills which had already been mastered and the 1 
ones which still needed to be taught through the construction, 
administration, and analysis of a test using the index of a 
textbook. The testing proved that there was a statistically 
significant difference in the ratio between grades five and 
!I 
six, with no evident difference bet1..reen the boys and girls in 
any of the grades. This index test covered a larger numb~r of 
items than would be provided by any ordinary standardized test. 
I 
15 
!I I 
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Appel, Anna E. et al.* 'What America N'eans to Sixth Grade 
Children. Ed.l~1. 1951. l50p 
Problem 
The purpose of this study was to determine, from the 
responses of several thousand sixth grade children, just what 
America means to them. 
Procedure 
Each child in the sixth grade in several towns and cities 
in Nassachusetts, Connecticut, l~ine and Ne1.v York -vras asked to 
vJTite a composition entitled nvl.hat America. Neans to Hen. 
The ideas received v.rere put into categories, analyzed and 
interpreted. The ten group members carrying on this study set 
up seven major categories and thirty-seven minor categories in 
which they tabulated the ideas given by the children in the 
compositions. Tables were set up separating the responses 
under the seven major categories and also under the thirty-
seven minor categories with the girls tabulated separately from 
the boys., 
Critical ratios of the above average, average, and below 
average groups were tabulated, with the relationship to the 
categories established. This was made possible by the known 
I.Q.rs of the group. 
Conclusions 
1. The 5,314 children "tvrote a total of 31,081 ideas about 
What America Heans to Me. There 'tvas a vride range on individual 
papers from a child who gave twenty-one ideas to those who had 
none., 
2. Of the seven major categories set up, the largest 
percentage of responses were ideas under the Ethical and Social 
: 
Aspects (having to do with home, foreign relations, and condi-
tions). 
3· In comparing the tabulation according to I.Q.ts, it 
was found that there was a difference between the number of 
j_deas presented in the groups. 
4. Using the critical ratio technique,there was no 
significant difference between boys and girls ll~ the three 
I.Q. groups when the total number of ideas were comparedr 
5. Boys and girls differed slightly as to the number of 
times certain topics were mentioned. 
*Bray, George; Callanan, M. Grace; Freiberg, Edward; 
Gaffney, Ruth; Linehan, Helen; Nye, Robert; Patch, Ruth; 
Thomas, John; Tracey, Rita. 
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Austin, Alice •. Fifty Exercises to Develop Classif:i.cation 
Skill with Social Studies Content in Grade Four. 
Ed.l1. 1952. 95p., 
Problem 
The author planned on constructing fifty lessons to 
improve the classification skill of grade four children. 
These lessons using social study content vrere graded according 
to difficulty. 
Procedure 
The fifty exercises used in the study included the follow-
ing regional areas of social studies: 
1.- People of our country 
2. People of contrasting hot regions 
3. People of a cold region 
4. People of contrasting temperate regions 
5. People of a low-flat land 
6. People of a mountainous region 
The five types of lessons used to develop this skill -vrere: 
1. 
headings 
2. 
3· 
4. 
5. 
---
Listing of associated words with and without 
Listing of associated phrases with headings 
Crossing-out unnecessary material 
Listtng of associated sentences 
Jumbled paragraphs and riddles 
The author constructed three exercises of each type, 
arrru!ged according to difficulty; going from words, to phrasest 
to sentences,and to paragraphs. 
Conclusions 
1. The writer felt that her exercises should be used by 
the teacher in the last ten weeks of the school year or at 
intervals after certain parts of the material had been taught. 
2. She felt that these exercises would be very effective 
in developing the classification skill which could be a step-
pingstone toward the skills of outlining and summarizing~ 
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Bresnahan, Virginia W. et al.* Preferences Qf Children in 
Grades Two Through, Eight in Social Studies Subject Areas. 
Ed.M. 1952. l35p. 
Problem 
The authors' problem was to: 
Procedure 
1. Determine expressed interests or preferences 
• of children in certain social studies areas. 
2. Note the places where the change of interest 
happens from one grade level to another. 
3. Find the relative strength of the preferences. 
4. Compare the boys with the girls as to 
preferences. 
5. Show the marked preferences or trends by using 
critical ratios. 
Nine categories were found covering specific areas in the 
field of social studies, and definitions were written to cover 
the nine categories. 
A statement was v1I'itten on each grade level for each 
category. These statements were compared and a comparison 
list was established with seventy-two paired statements set up 
from nine table selection charts. This list was sent to 
5, 787 pupils in cities and to1vns in New Hampshire and 
Massachusetts~ The check lists tabulated the results 
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established by the checked tables and the results vrere 
analyzed. 
Conclusions 
The conclusions arrived at were as follows: 
1. Grades two through eight preferred to study 
Periods of Time. 
2. Nex~ they preferred studying people. 
3., The third choice was the study of natural 
resources. 
4. The categories least enjoyed were: 
a.- Group Occupations 
b. Aesthetic Aspects 
c. Social Aspects 
5. It was found that the preferences above were 
about the same for each grade~and boys and 
girls shmved little similarity in their choices. 
6. No proved reasons for the various choices could 
be determined from the analysis of the data in 
this study. 
*Connelly, Edward; Craggy, Clarence; Hillson, Haurice; 
Kazantis, Peter; MacGregor, Peter; Wadsworth, Clara; 
\viggin, Herbert 
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Burke, George S. Analysis of Types Qf Activities Listed Ql 
Sixth Grade Children Concerning Social Studies Content. 
Ed.H. 1955., 28p. 
Problem 
The purpose of this study was to discover the types of 
activities suggested by four hundred sixth grade children 
following a silent reading assignment. This study was an out-
gro\vth of a study completed by Ethel M. Jenkins, 11 An Evaluation 
of Directed Teaching of Associational Reading in Social 
Studies with Sixth Grade Childrentt - 1953., 
Procedure 
Four hundred sixth grade children were given the following 
tests: 
1. Associational Reading Skills - Form A 
2. Otis Quick-Scoring !ifental Ability Test - Beta Test: 
Form B 
3. Iowa Every - Pupil Tests of Basic Skills - Test A 
Eight thousand seven hundred and forty-four activities 
in all 1vere analyzed and listed according to the follo-vring 
eight categories: 
1.. Reading 
2. Listening 
3. \Alriting 
4. Constructing 
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5. Observing 
6. Talking 
7. Collecting 
8.. Dramatizing 
The data was·analyzed to discover the number of ac-
tivities in each category for the total population, for dif-
ferent intelligence levels, and for boys and girls. 
Conclusions 
1. Children in grade six can plan many activities. 
2. The most frequent activities were those of nReadingn 
and nobservingn. 
3. ttDr~atizingu v-ras the activity listed least often. 
4. · Children with intelligence quotients of 110 and 
above and 90 - 110 listed activities involving nobservingtt 
the most frequently. 
5. ttReading" was listed most frequently by children 
having intelligence quotients below 90. 
6. Children with intelligence quotients above 110 
listed more activities than those at other levels. 
7. Girls listed 922 more activities than boys~ 
Activities involving ttReadtng 11 vrere listed more frequently 
by girls and activities involving "Observingtt by the boys •. 
8. ttDramatizationtt was listed least often by both 
girls and boys. 
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Burns, Dorothy M. The History o~ the Palmer Elementary 
Schools from 185'1-1951.. Ed.M. 1951. 83p •. 
Problem 
The writer of this thesis sho\ved the development o~ 
Palmer Elementary.Education from 1851 to 1951. This study was 
written to compliment the history of the Palmer High School 
celebrating its lOOth Anniversary. 
Procedure 
Palmer was originally a plantation and had a great deal 
o~ dif~iculty in establishing itself as a town. In its early 
existence, the town vras divided into ~our villages due to the 
~act that its settlers were so scattered •. 
Becaus? of the disunity o~ the tovm, district schools 
were established, one for each group of settlers. Eventually, 
the tovm vTas urged to abolish the district school system. 
' A large elementary school was established in each o~ the 
villages, with the high school, once called a ttRolling 
School.u The high school was finally located in the depot 
village o~ Palmer in 1874. 
In this study, the writer considered the transition ~rom 
the plantation to the dj_strict, then to the town, and eventu-
ally the development of the district school. With the abolish-
ment o~ the district system, the school system was described as 
of the years of 1900-1950 up to the present day. 
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Conclusions 
Due to the nature of this study, there were no particular 
conclusions drawn. 
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Callahan, Ca. ther j.ne V. An Anal:vsis srf. the :Ha.terials .Q.t ~ 
Third Grade Basal Readers fQt Social Studies Concepts. 
Ed.H. 1951. 42p .. 
Problem 
The purpose of this study was to analyze the materials in 
five basal readers for social studies concepts which might be 
developed in grade three. 
Procedure 
Five basal readers were selected at random and a list of 
social studies concepts '\·Tas compiled from the texts .. 
The content -vras grouped into five areas:· 
1. Home 
2. Family 
3. School 
4. Farm 
5. Community 
The data for the study was presented in tables giving the 
following information: 
1. The number of pages in each basal reader. 
2. The number of different concepts in each reader. 
3. The frequency of concepts in each reader. 
4. The number of different concepts in each area in 
each basal reader. 
The frequency of each concept in each basal reader. 
• 
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II 
6. The page anc~. book references for each area of 
social studies concepts. 
Conclusions 
1. The basal readers used in the third grade include 
content which can be used to develop social studies concepts. 
2. There were 6,000 social studies concepts in the five 
basal readers examined and ten different references to social 
studies content. 
3. ncommunity 11 , 1r1hich is the area most frequently 
presented in the third grade, received the greatest amount of 
consideration. 
4. nFriends Far and Nearn ,: published by Ginn and Company, 
contained the greatest number of social studies concepts. 
5. The basal reading series having the smallest number 
of concepts was nscott, Foresmantt, who also publish a nsocj.al 
Studies Series.n 
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. Cassidy, \villiam J. Ag Analysis of Six Fifth Grade American 
History Textbooks ~ the Treatment of ~~ssachusetts. 
Ed.M. 1955. 48p. 
Problem 
The author planned an objective analysis of six fifth 
grade ~~erican History textbooks to find their treatment of 
Nassachusetts .. 
Procedure 
The writer listed the texts i.vhich were of wide use and 
recent issue. Five categories were set up for the analysis in 
each text;· 
1. Illustrations 
2. Haps 
3· Place names 
4. People 1 s names 
5. Events 
He stated the information which was emphasized under each 
category. With maps and illustrations he listed them all, 
told the kind, and stated "rhether or not each 1.<1as pertinent to 
the study of the history of 11assachusetts •. 
The number of times place names vrere listed were counted 
as well as all the people directly connected witb the history 
of this State •. 
All the historical events were noted and the extent of 
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treatment given to each was show.n. 
He set up five comparative tables which constituted a 
summary of all the material in the textbooks taken 
collectively. 
Conclusions 
1. The author wished to make clear that his study was in 
no way a criticism of American History texts. 
2. He did find, however, that little Massachusetts 
history appears after 1800 and that all the mention is made 
between 1620 and 1800. 
3. It was felt that l~ssachusetts lost its position of 
leadership in national affairs in the 19th and 20th Centuries 
because of its infrequent mention in the textbooks considered 
in this study. 
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Chambers, J'. Richard et al •. *· Studies Based Qn the Earley and 
Wolffer Social Studies Vocabulary Tests for Grades IV, y, 
and VI., Ed.M. 1953. 136p. 
Problem 
The purpose of the investigation wa:s to pur sue further the 
study and analysis of the intermediate grade social studies 
vocabulary tests constructed by William H. Wolffer and William 
L. Earley. 
Procedure 
The group vrorking on the thes:i.s concentrated on seven 
concrete or definite problems which included analyses, compari-
sons and evaluations of the vocabulary tests already mentioned. 
The last step was to determine the degree of reliability of 
each form of test at each intermediate grade level. 
The analysis of the test data, as a result of testing with 
experimental fort1S of the Earley and Wolffer Tests, was done b 
tabulating all the responses made by each child at each grade 
level and then computing the percentage of correct responses 
on these items. 
The forms were given to about 3,000 children in grades 
four, five and six from two communities, one residential and 
the other industrial. From the testing in the industrial 
community, correlations were computed between the social 
studies vocabulary tests results and the general vocabulary 
:test results. 
il 
I 
~ the residential section of the city all children were 
given Forms I and II of the Earley and Wolffer tests. 
1. Critical ratios were computed and reported from the 
results obtained between the boy~ and girls in the 
separate grades. 
2. Correlations between intelligence quotients and socia 
studies vocabulary scores were computed and reported. 
3. Correlations between Forms I and II of both tests 
1r1ere tabula ted to see if a good balance resulted. 
The test papers were analyzed to see if reasons for the 
prevalent misconceptions of children could be discovered. 
I Conclusions 
' 
1. A high positive correlation between the Earley and 
~olffer Social Studies Vocabulary Tests was found and, in gen-
eral, the pupils scor±ng high on one did likewise on the other. 
I 2. 
!between girls and boys were usually in favor of the boys. 
Whatever differences in accomplishment were observed 
3. Some of the more common reasons for childrenfs mis-
conceptions were reading errors, poor reading comprehension, 
incorrect connotations, and unfamiliarity with words. 
I*Cooper, ~~rguerite; Firestone, 
~aFlamme, Conrad; Licoiardello, 
'Salvucie, Irma; Sayv1ard, David; 
il 
'I 
Pearl; Koss, Ruth; 
Rose; Masavage, Rose; 
Tibolt, Gilbert. 
II 
'I 
II d 
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Clark, Anne M. et al.* A History o:f Somerville for ~First 
Four Grades. Ed.M. 1955. 237p. 
Problem 
The writers of this thesis wished to present an interest-
ing course of study for children in the first four grades ·on 
the History of Somerville considering its industries, fac-
tories, political significance, and its importance in the 
State o:f Nassachusetts. 
Procedure 
The. first part of this study is for the use o:f the 
teacher, briefly outlining the history of Somerville from the 
earliest times up to the present day. The history ?f this 
city was traced from the times o:f Leif Ericson, Columbus, the 
settlement of Boston and its adjoining regions, showing the 
progress of Somerville from then until nOirT. 
The second part of this study contained the history of 
Somerville on levels for the four grades. Each part contained 
a general objective, overview, units of study, notebook ma-
terials, sample tests and activities for each one of the 
grades. The Course of Study was closely adhered to in con-
sideration o:f each grade level. 
There was no textbook or standardized work used in this 
study. 
The writers wished to present a graded list o:f materials 
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I 
., 
/ 
for the teachers to use in teaching about their community. 
Conclusions 
1. The units of study for grades one through four 1-rere 
outlined. suggesting:-
a. Objectives 
b. Overview 
c. Tests 
d. Notebook Naterials 
?. Activities 
2. In the past, materials were procured by teachers, and 
now the graded lists which are available are recommended to be 
used in each grade. 
*Clark, 1'-iary; Navrhinney, Gloria. 
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Clark, Edythe T. et al.* 
Their World. Ed.M. 
Problem 
What Children Want to Know About 
1952. 133P· 
The authors' problem was to determine the children's 
questions in grades rour, five, and six pertaining to what they 
'ltTant to know about the. vmrld and to compare these findings 
with those done by Emj_ly V. Baker ten years earlier. 
Procedure 
Children from the fourth, fifth and sixth grades in nine 
cities and tovms in Jv1assachusetts and NeirT Hampshire were asked 
to write questions about what they wanted to know about their 
world. For purposes of analysis and tabulation, the writers 
adopted a plan similar to the one set up by Emily V. Baker us 
the same thirty-three major areas with their one hundred 
twenty-eight sub-topics. Each question offered was ~laced in 
a category and charts were made comparing the number of ques-
tions in each, differentiating between the boys' and girlsr 
responses. 
Conclusions 
1. According to the proportion of the questions asked by 
the children, the most definite interest was in the Social 
Studies field. 
2. In every category of the Social Studies area, the 
percentage of children asking questions exceeded that of the 
B r_stJJ.dy. 
3. In categories of other areas, the percentage was 
nearly equal to that of the Baker study. 
4. The present interest as shovm by this study indicates 
nHan as a Social Beingtt and 11Astronomytt taking preferences in 
rank over nAnimal Li:fe 11 , ttPlant Life 11 , and nweathertt in the 
previous study. 
5. In comparing this study with the Baker study, there 
was a marked increase in the percentage of questions asked per 
child :from 6.06 (Baker) to 11.47 (Clark) ... 
6. The number of categories with the number of questions 
in each vTas evidenced by tabUlation and many of the same 
interests ran consistently through grades four, five,and siX. 
*Capiferri, Margaret; Conners, Phyllis; Cronin, Frederick; 
Culolias, Helen; Guilemette, Roger; King, John; Linehan, 
Carlotta; Paranjothe, Ponnammal; Ravesi, Anna H.; Smith, 
Richard. 
Dempsey, 'of ill iam T. J. An Analysis of the Dates Found in Six 
Sixth Grade Old World History Textbooks. Ed.M. 1952. 47p 
Problem 
The author sought an analysis of dates found in six differ· 
ent sixth grade Old World History Textbooks. The purpose was tc 
determine the numerical distribution and use of the dates in the 
textbooks which might help the teacher get a better understand-
ing of the use of dates in the study of history. 
Procedure 
The vrriter revievred all the available literature on his-
torical time concepts at the intermediate grade level and then 
selected six history texts using the following criteria: 
1. Recent publications 
2. Present use in grade six classrooms 
3. Similarity of content material 
He listed the books by letter and thereafter referred to 
them using the letter. 
The books that were selected included in their content: 
a. The Early Ages of ~fan 
b. The Egyptian Era 
c. The Greek Era 
d. The Roman Era 
e. The Hiddle Ages 
:f. The Period of Awakening in Europe 
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g. The Explorers 
h. The nTh en to NovJ' Period n 
All the dates v.rere listed that came under these categories 
as it was important to know into which category a date belonged 
He made eleven tables containing the dates listed under the 
f'olloi:J'ing headings: 
1. Different dates used in the running text. 
2. Dates used in time charts or lists. 
3. Dates used in connection with maps at the ends of' 
chapters. 
4. Dates used with pictures. 
Conclus:lons 
1. In the study, the author examined 2,760 pages and 
found 1,060 dates. It vras evident that writers often disagree 
on dates as no special rul·es were apparent in the use or num-
ber of' dates in the running text. 
2. At this grade level, dates were not necessarily used 
for memory purposes but were often used in reference to the 
lives of' persons. 
3. Dates were used for period of' time rather than for 
specific events and were rarely used with pictures. 
4. Only two textbooks used dates with maps. 
5. Time charts contained the greatest number of dates. 
6. The author felt that the writers of the different 
texts did not make lists of important dates, but v.rere 
trying to set up a framework which would serve as a guide to 
========~~~~~~~~±n~~~~~~~nvr===================~======= 
Di!Y!a.scio, Ilda. Original Stories Integrating the Teaching Qf 
Articulation Between Social Studies and Reading in the 
Second Grade. Ed.M. 1955. 92p. 
Problem 
The purpose of the thesis vias to write a series of stories 
for the teaching of speech in a systematic way and to integrate 
them with social studies program at the second grade level. 
Procedure 
Seven stories -vrere written with a four-fold plan in vievr: 
1. Speech-stressed words with sounds according to 
auditory approach. 
2. Social Studies. 
The stories vrere correlated with a un:i.t on 
"Community Helpers.n 
3. Reading. 
Vocabulary and sentence structure of stories 
written 1vithin mental limits of second grade 
children. 
4. Drama and Activities. 
Activities and songs were incorporated for indi-
~idual or group participation~ 
The author tried to consider the interests of the children 
as she v~ote these stories. She mimeographed the stories, sent 
them to many second grades, and made out a questionnaire to 
·---'======~=======================================================-=-~~~=-======~========= 
accompany them. The questionnaire results were evaluated by 
the teachers. 
Conclusions 
1. The ai.n of the thesjs v1as accomplished in an interest-
ing manner. 
2. The author felt the idea was worth expanding but, 
because of much repetition, she was afraid that some of the 
stories might prove boring to the children in the upper group 
of the second grade. 
45 
Dineen, Mary Anne. An Analysis of ~ Effects of Sociometric. 
Techniques Qn ~ Socio-Economic Cleavage jn ~ 
Elementary School. Ed.M. 1953. 50p. 
Problem 
The author's problem was to discover whether the use of 
sociometric techniques would have any effect on the socio-
economic cleavage which the writer felt existed in a school in 
a Boston suburb Where she was teaching. The form of socio-
metric techniques which she used was the different choices for 
classroom seating. 
Procedure 
The author chose the school where she was teaching for 
her study. Her first step was to find out if any cleavage 
existed in the school •. This was done by giving a preliminary 
test to the children in her grade. Each child was put into an 
upper or lower category, as suggested in Warner's Social Statu~ 
Survey Scale. 
The school was divided into two groups; the experimental 
(grades one, three, and five), and the control groups (grades 
two, four, and six). 
Each child was asked to select the three children in the 
grade near whom she would like to sit if possible. The 
children in the experimental group had their seats rearranged 
so that each one would be near one of her three choices. The 
seats of the chj_ldren in the control group were not changed. 
The test was repeated twice more at five week intervals. At 
the end of six mor.e weeks,. a final test vras given 'tvith no 
change of seats. 
The author's work was given corroboration by means of 
play group tests carried on in a similar fashion. 
Conclusions 
1. There was found to be a statistically significant in-
group choice among the upper classes with the exception of the 
fifth grade which the writer felt quite sure was not brought 
about by chance, but that an actual cleavage did exist. 
2. The cleavage did exist in the upper but not in the 
low·er levels. There was no bias among the lovrer class pupils 
on the fourth test. 
3. The author felt that there was a decrease in the 
ratio of the in-group choices among the upper socio-economic 
classes in the experimental group due to the use of sociometric 
techniques. 
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Donovan, Bernard L. et al.* An Analysis of the Map References 
in ~ Running ~ of Eight Fifth and Sixth Grade History 
Textbook Series. Ed.M. 1954. 132p. 
Problem 
The purpose of this study was to analyze the references to 
maps found in the running. texts and the suggested activities of 
eight history textbook series at the fifth and sixth grade 
levels. 
I Procedure 
i! 
The maps "\vere analyzed and results tabulated accordingly: 
1. The number of maps and the number of' pages of text 
per map. 
2. The numerical distribution of maps found in these 
textbooks accordtng to color. 
3. The number of times the WO!'d map appears aside from 
being a reference. 
4. Sizes of the maps appearing in the texts. 
These tabulations were made and considered first as 
separate grades and then compared with one another. 
The next step was the analyzing of the references under 
the following headings: 
1. The numerical distribution of map references re-
quiring the use of a globe, one map or more than 
one map found in the eight histories. 
II 
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2. The number and types of map references appearing 
in the texts. 
3. The number of pages in each text which contain map 
references and also the number which contain no map 
references. 
4. The number of map references according to the number 
of pages. 
5'. The number and percentage of maps accordjng to 
distribution characteristics. 
6. The number of t:i:nres words designating dl.rections 
were used in map references. 
7. The number of times the vTOrd map '\..ras used other than 
in a reference was tabulated and compared at the two 
grade levels. 
Conclusions 
1. Fifth grade texts contain more maps as compared to the 
number of pages than the sixth grade. 
2. The fifth grade texts contain more maps than the sixth 
grade., 
3.· A wide variation appeared in consideration of the num-
ber of map references. 
4. There was only a slight variation between fifth and 
sixth grade texts in regard to pages with map references. 
5. In both fifth and sixth grade texts, the map terms 
used in directions were quite evenly distributed. 
6. There was a ··Hide variety in the activities that are 
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used in following directions to map use. 
7. In the fifth grade texts, the word map appears 
other than in a reference more times than in the sixth grade 
series. 
*Goddard, Donald L. 
Duncan, Thomas. A Survey of Teachers 1 Reactions 1Q Instruc-
tional Materials Suitable ~ Social Studies in Elemen-
tary Grades. Ed.H. 1953. 82p. 
Problem 
The problem of the author was to construct a check list 
in order to obtain teachers 1 reactions concerning the use and 
availability of instructtonal resources in the field of elemen-
tary social studies. 
After the list was constructed, it was distributed to all 
teachers, grades one through six, of schools in Meriden, 
Connecticut. They were to give their reactions and opinions 
about the suitability and availability of the resources in 
their school system. 
Procedure 
The list '\vas butl t up by research through the i•Tork of 
well-established authorities in social studies. It was sub-
mitted to experienced educators and a group of teachers in the 
author's school. The list was revised, corrected and added to 
according to suggestions received. Frank and honest reactions 
were obtained from the teachers because their identification 
was not divulged. 
Eighty-four replies were received, the results were 
tabulated, and significant percentages -vrere -vrorked out. 
Rather important among the suggestions were the helps 
obtained from community resources, audio-visual aids, small 
dramatic plays, creative expression through art and music, 
.field trips and, of course, numerous reading materials. 
Conclusions 
1. It vras quite evident that the use of the resources 
available was .far belot·T the desirability for their uses. 
2. In some instances, of course, adequate facilities were 
lacking especially in the reference and supplementary areas. 
3. Instruction could be greatly improved, however, by 
making greater use of the materials that were available. 
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Duval, David P. Preferences Qf Fifth Grade Children for 
Certain Social Studies Activities. Ed.H. 1952. 52p. 
Problem 
The authorts problemwasto discover by means of a check 
list the preferences of fifth grade children for certain acti-
vities in social studies. The children ·Here asked to indicate 
in order their first, second and third choices. They also in-
dicated preferences in school subjects, and the study showed 
how well social studies stood up in comparison with the other 
subjects. 
Problem 
The list \•Tas similar to one given a group of sixth grades. 
It was given to five hundred thirty-six fifth grade boys and 
girls in ten elementary schools in a Connecticut to1~ of 
46,ooo population. The surrounding community was mainly resi-
dential. Thirty-eight items were in the list, and directions 
were given to the teachers concerned so that they would know 
the purpose and could discover the best way to present it to 
the pupils. 
The children were asked how they felt about each activity 
in relation to social studies, and which they liked to do best 
by arranging them in the order of first, second and third 
choices. 
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Conclusions 
1. As far as the data alloi·rs, conclusions ,,rere dra1.m. 
shovring children 1 s reactions to various activities. 
a. Nearly 50 per cent of the activities chosen were 
liked by both boys and girls. 
b. A little over 14 per cent of the items vrere vrithout 
the personal experiences of the children. 
c. More than 11 per cent were disliked by both the 
girls and the boys. 
d. Trj_ps to the museum were by far the most popular. 
e. Among the first ten items liked by boys and girls 
w·ere: 
1. Seeing films 
2. lvfuseum trips 
3· \>lor king on group pictures 
4. Working in committees 
5. Learning new words 
2.. The activities most often checked as disliked tarere: 
a. Having a test on the unit. 
b. Short tests on day's discussion. 
c. Working by themselves on assignments. 
d. Giving reports to class. 
3. There was remarkable sim1.larity bet'l:veen the subject 
preferences in this study and the one made in 1951. 
Dwyer, Mary E. An Analysis of the Map References in the 
Running Text of Five Fifth Grade Geogranhy Textbooks. 
Ed.-I1. 1951. 152p. 
Problem 
The author intends to analyze the map references in the 
running textual material of five fifth grade geography books. 
She hopes to find out also the extent of the map skills in-
volved and the method used to present them. 
Procedure 
The writer selected five basal geography books, listed them 
by letter, and thereafter referred to them by the given letter. 
She then examined and analyzed all of the textual matter in the 
five texts for map references and classified all the material 
under the follovring categories: 
1. Hap classifications 
2. Legend classifications 
3. Definition, location and·distribution of textual 
map references 
4. Methods of directing pupils to map use 
5. Types of pupil activity and map skills involved 
in map references 
The author eliminated all sections which contained map 
vTOrk entirely because the purpose of the study was to analyze 
the map i.vork in the running text when it was not the major 
0 b_j EtQ.ti:V_e_. 
Conclusions 
1. The author set up tables with information leading to 
several general conclusions. These included the extent, 
method,and content in terms of skill areas in the textual map 
references of the f1.ve fifth grade geography books selected. 
2. She found that one text had much more textual map vrorlc 
than the others while two of the texts were far superior to the 
rest in the method area. 
3· One text provided for the development of a greater 
variety of map skills than any of the others, and on~ text had 
to be eliminated because it had so little map v.rork. 
4. Among her conclusions vrere listed total number of 
maps, number of map references, kinds of maps, t;rpes of acti-
vities in the text references and, in general, a substantial-
list of abilities to be developed in grade five. 
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Earley, William L. Jr. The Construction and Evaluation o~ a 
-- - . --
Social Studies Vocabulary Association Test for Inter-
mediate Grades. Ed.D. 1952. 18lp. 
Problem 
It was the writer 1 s purpose to ascertain the social 
studies vocabulary which fourth, ~ifth,and sixth grade children 
need in order to get meaning ~rom the printed page, spoken 
ideas and concepts basic to understanding in the social 
studies. To further this study, the writer constructed associ 
tion tests of thi·s vocabulary \.Yhich would help teachers diag-
nose the vocabulary needs o~ the children at those grade 
levels. 
Procedure 
By research and thinking, the author de~ined social 
studies vocabulary in order to provide a basis ~or selecting 
the words to be used in a diagnostic measure of the social 
studies vocabulary. 
Words were selected from ten geography and ten history 
textbooks written or revised since 1911-5. 
The running text o~ the books was used as a source o~ the 
vocabulary. All words were listed alphabetically under their 
respective headings o~ grade, publisher o~ textbook, .and 
tallied ~or raw frequencies. The complete tabulation was 
taken ~rom eighteen texts. 
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A random sample of one geography and one history for each 
grade was done in order to prove that no ne"tv vrord concepts were 
being added. 
The ra't·l frequencies by books and totals b~r grade levels 
't•rere obtained for each of these ~.orords as shovm by the included 
tabulation. 
The next step in the procedure 'tvas to classify the words 
according to the following criteria: 
1. Words in the International Kindergarten Union List 
2. Words in the Gates Primary Word List 
3. Words necessary for the understanding of social 
studies concepts of special topics 
4. Words essential for or peculiar to the understand-
ing of general social studies concepts 
Ali ~mrds were further classified according to grade on the 
basis of their appearance and frequency of use in books at each 
grade level. 
The word categories were revised until a final list of 
thirty-two groups, including a total of six hundred seventy 
words, was accepted as being the most extensive arrangement of 
vocabulary possible. 
The six hundred seventy words that were put in a category, 
plus thirty selected words which vrere not placed in a category, 
vrere then distributed as equally as possible into five forms of 
an association test. 
These and the ~oJolffer tests vrere administered to the total 
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f'ourth, f'ifth,and sixth grade population in each of' nine com-
munities. The association test concerned in this study was 
given to 3,072 children. 
Corrected tests vTere analyzed f'or central tendency and 
reliability and the data reported in this study. 
Conclusions 
1. Of the six hundred seventy dif'ferent word meanings 
tested, only two such words were mastered by 90 per cent of' the 
group at the f'ourth grade level, thirteen words at the fif'th 
grade level, and f'orty-eight at the sixth grade level. 
2. The understanding of social studies vocabulary in-
creases with each grade at the intermediate level but is not as 
well knovm as is necessary f'or complete mastery of' concepts and 
content presented at any one level. 
3. There is a great variation in·the use of social 
studies words and the f'requency of their appearance both by 
grade within a series and between series of' textbooks. 
lt. Nost social studies -vrords lend themselves to grouping 
by categories according to their relationship to a single gen-
eral concept. 
5. vfuen graded according to appearance in at least three 
textbooks at the lowest grade level, at the f'ourth grade level 
there are six hundred seventy-two social studies words, seven 
hundred f'orty-four at the fifth grade level and f'our hundred 
thirty-nine at the sixth grade level. 
6. Words peculiar to or essential f'or the understanding 
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of specific and general social studies content cannot be de-
termined by the frequency of use only. 
7. Vocabulary tests can be used to determine the status 
of and to diagnose the needs of children's understanding of 
social studies 'tvord concepts. 
8. Word concepts attached to social studies vocabulary 
can be measured by category-association tests. 
9. The category-association technique is a reliable and 
valid method of measuring social studies vocabulary. 
10. More words can be measured in a shorter period by the 
category-association technique than by other methods in the 
measurement of social studies vocabulary at an intermediate 
level. 
6o 
Foley, Harriet H. Preferences of Sixth Grade Children for 
- -
Certain Social Studies Activities. Ed.M. 1951. 52p. 
Problem 
The purpose of this study, as indicated by the vll'iter, 't·Tas 
to discover by a check list the preferences of sixth grade 
ch:i.ldren for certain activities in social studies. 
Procedure 
It was decided to use a check list as the method to best 
determine the information needed in this study. 
A last yearts sixth grade class was asked to name the 
things which they both liked and disliked to do in social 
studies. Other sources were also used to find out 'tvhat had 
been done and j_s being done in the teaching of social studies. 
As a result of this, a check list was made containing 
thirty-eight items on vJ'hich the children 1.-rere to indicate 
their preferences by circling one of the following: 
1. I have not done this. 
2. I like it very much. 
3. I neither like nor dislike it. 
4. I dislike it very much. 
Follovring a trial administration in a fifth grade, re-
sulting in a few necessary ch~ges being nade, the ne'toJ list 
was given to three hundred ninety-eight sixth grade boys and 
girls in Connecticut. 
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These children were asked to indicate their first, second 
and third choices of activities which they liked best to do. 
At the begtnning of the check list they were also asked to in-
dicate their first three choices in school subjects • 
. conclusions · 
1. A i.vide ra.11.ge of interests was noted in the acti.vities 
chosen. 
2. Approximately 25 per cent of the activities were 
neither liked nor disliked. Hore than 11 per cent 't·Tere dis-
liked by both boys and girls. 
3. A little over 12 per cent of the activities had not 
been in the experiences of the boys and girls. 
4. Over tv1ice as many activities were marked as neither 
liked nor disliked tha.11. are marked dislL~ed by boys and girls. 
5. The activities for which the boys and girls indicated 
the greatest number of first, second and third choices are 
those WLich suggest that children, jn connection with the unit, 
make a trip to a museum, see films, filmstrips, slides and find 
a play and act it out. 
6. Activities involving writing out ansvrers to questions, 
having short tests and using one textbook were those most often 
disliked by boys and girls. 
7. The activities shovring indifference on the part of 
boys and girls 11ere those involving teacher-made questions and 
being tested on a completed unit. 
8. Activities vThich 1r1ere experienced least were those 
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requiring dramatization,handwork,and use of imagination in 
vrritten \'lork. 
9. Comparing the place of social studies in subject pref-
erences, it vtas noted that in a study made in 1947 social 
studies placed fourth in subject preferences, while in 1951, 
in a s:i.milar study, social studies ranked fifth in subject 
preferences. 
• 
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Freeley, Gertrude B. 
1-farblehead. Ed. N. 
Resource Materials gn the History of 
1953. 142!>. 
Problem 
The purpose of this study was to develop resource material~ 
on the history of Harblehead for the teacher 1 s use. The author 
felt that the study should be used as a storehouse of informa-
tion for the teacher. The study covers a broad background and 
pr ovid e:s valuable information. 
Procedure 
The author reviewed much available literature showing the 
importance, meaning, and objectives of social studies and also 
\vays of teaching community life. She divided her study of 
Marblehead into five main topics: 
1. Harblehead 1 s Rise to Importance. 
2. Marblehead's Role during the Revolutionary War. 
3. Marblehead 1 s Participation in the War of 1812. 
4. Harblehead in the Latter Part of the Nineteenth 
Century. 
5. The Fishing Industry in Marblehead. 
Supplementary material was supplied to meet the needs of 
her class, among which Here: 
1. Education 
2. Fire Department 
3. The Post Office 
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4. Water Supply 
5. Electrification 
6. Churches 
The material was made available for the convenience of the 
teacher 'tvhich she felt would be more usable in classified form. 
Conclusions 
There are no particular conclusions to be drawn from the 
study because of its nature. 
French, Virginia F. A£t Expression in ~ Social Studies Unit 
Qll Early Exploration. Ed.M. 1951. 98p. 
Problem 
This study is a selection of the type of content that lends 
itself to subjective art expression in a unit on early explorers 
in a social studies unit and i.t also shows hO"t"T the selections- can 
be used. 
Procedure 
To complete her study successfully, it vTas necessary for 
the author to determine and clarify the following points: 
1. The commonly accepted aims of an art program. 
2. The commonly accepted aims of a social studies 
program. 
3. The activities in a social studies program that 
t·Till afford the proper motivation for the art 
program. 
4. The ways in tll'hich a social studies program and an 
art program can supplement each other so as to 
build a better integrated child. 
The author chose a unit on early explorers found in fifth 
grade history books. She included t-vro children 1 s novels be-
cause she felt they would give more detailed descriptions and 
background conducive to art expression. 
Quotations 1.'1ere selected from the texts that 1.·1ould stimu-
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lA.te the _im_a.g_:i,natiQil__Q,_nd emotions of the children and \vere in ··-====jf::::E!:~~~~~~~~~~~====-=~=============~~~~==~~~=:111==== 
chronological order. 
At the end of each group of quotations she made a list of 
all·the illustrations appearing in the texts to prevent any 
danger of copying on the part of the pupils. 
The explorers in her unit included all those from Harco 
Polo to Narquette and Joliet. She then wrote out the necessary 
steps and explanations for a teacher to present the art lessons 
suggested. 
Conclusions 
1. Fifty slides "'tvere made from the art products of fifth 
grade students to illustrate the type of material. 
2. The study seemed to provide the necessity of .follovring 
.four steps: 
a. Motivation period 
b. Remotivation period 
c. The work period 
d. The evaluation period 
3. The teacher must remember that this combining process 
would be valuable only as an accompanim-ent to the teaching of 
social studies. 
4. The art too should not depend too much on social 
studies for its inspiration but it should build up its mrm 
values. 
5. The study does shm·r one -vray in "'t'Thich an ef'fective 
combination of the social studies and art program can be made. 
Gatti, Hentana. Social Studies Haterials Found :tn Second 
Grade Books of Seven Basal Reading Series. Ed.l·1. 1951. 
152p. 
Problem 
The writer of this study made an analysis of seven basal 
readtng series of grade t-vro for material which might be used to 
teach social studies concepts in a second grade. She 't>Tished to 
shovr what basal reading series contain concerning social 
studies situations and understandings. 
Procedure 
An analysis vras made of the following basal reading series 
showing the progression of concept building: 
1. nReading for Heaning Booksn 
2. nnevelopmental Reading Series 11 
3. "To-day 1 s vlork-Play Books 11 
4. "Curriculum Foundation Seriestt 
5. Laidlo1.r- ttBasic Readerstt - 1947 
6. Ginn- ttBasic Readersn 
7. nAlice and Jerry Books 11 
The follo'tving classifications vrere set up and the number 
of stories in each category in each book 1.ras analyzed: 
1.- Home 
2. School 
3. Community 
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5. Transportation 
Appearing also in this study was a table showing the num-
ber and percentage of stories in each book that had social 
studies situations. 
Conclusions 
1. Basal reading series contain material of value in the 
teaching of social studies in the second grade. 
2. Reading is a useful tool for learning social studies. 
3· Foundations for socia~ studies can be laid by utilizing 
the basic series. 
4-. By tabulation of the various series, the number and 
percentage of stories in each book having social situations 
tvere noted. 
.. 
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Gay, Ella N. Preferences of Third Grade Pupils in Activities 
Qf ~ Social Studies. Ed.M. 1951. 44p. 
Problem 
The authorts problem was to find out the preferences of 
third grade children for activities in the field of social 
studies. 
This study intended to find out the preferences of boys 
and girls together and separately. It also tried to point out 
if the I.Q. of a boy or girl had any significance with refer-
ence to his or her choice of activities. Incidentally, the 
author was also trying to find out the activities least liked 
by both boys and girls in the third grade. 
Procedure 
The 1fJrj_ter constructed a rating scale of t-vrenty activities 
which were taken from authoritative lists of activities for the 
enriching of a social studies program. The rating scale was 
given to one hundred thirty-four children in the third grade. 
The t-vrenty activities in the rating scale included thi!lgs like 
visiting, reading stories, building models, listening to 
speeches and drawing pictures. 
The results of the rating scale were checked and tabulated 
and the eight activities preferred most by children were taken 
out and made into a questionnaire of paired comparisons; 
ti:Ienty-eight choices of activities in the social studies. It 
'' 
. 
was administered to two hundred sixty-seven chj.ldren in the 
third grade. Eight activities were used for the paired compari 
sons, the tests vrere checked and the ·results tabulated. Tables 
were made and an analysis of the results of the study set up. 
Conclusions 
1. The activity preferred most by boys and girls vras 
visiting, and the one liked least was dravTing. 
2. There was quite a similarity in the choice between 
boys and girls. 
3. Children will choose the activity which is the 
easiest regardless of their interest. · 
4. The author concluded that the study made only a slight 
contrtbution to the area of children's interest. 
Green, Hary L. An Analysis of jill& Treatment of Hevr England 
in Eight Fifth Grade Geography Textbooks. Ed.M. 1951. 
29p. 
Problem 
The -vrri ter made an analysis of eight fifth grade geograph 
textbooks in their treatment of New England. 
Procedure 
After reading the sections pertaining to the study of New 
England in the eight textbooks, the .following topics were 
chosen for analysis: 
1. Cities and Towns 
2. Products 
3· Industries 
4. Climate and Soil 
5. Historical Content 
6. Personalities 
7- Landmarks 
8. Rivers 
9. Schools and Colleges 
10. Pictures 
11. Maps 
12. Running vlords 
A group of fifth grade teachers selected cities and tovtns 
and facts pertinent to them which they felt fifth grade chil-
dr~n_should have some knowledge of as a result of the stud of 
• 
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New England. As a result of' this tabulation, those cities and 
towns receiving the highest score were selected for factual 
analysis. The facts concerning industries 1•Tere selected the 
same way. Pictures were chartered according to subject. The 
remainder of' the topics were tabulated exactly as they vrere 
mentioned in each book. 
The estimated number of' running 1vords 1'Tas determined by 
counting the number in an average column and multiplying by the 
number of whole, quarter or half' columns. 
The final tabulation shovred the totals of' the selected 
topics found in the eight textbooks selected. 
Conclusions. 
1. From the tabulated data it 1-ras evident that there are 
great variations in geography textbooks. 
2. This study had to deal 1>1i th the quantity of material 
presented in the ej.ght texts. 
3. The quality of the material in these texts i.vould also 
be of great importance in order to judge them i.vell. 
4. Quality,plus quantity, plus the needs of' the children 
would make an ideal standard in selecting a text. 
7.3 
Griffin, Eleanor A. An Analysis Qf the Use of Dates in Six 
Fif'th Grade Am.er>ican History Textbooks. Ed.l1. 152. 37p. 
Problem 
The problem was to analyze the dates in six fifth grade 
American History textbooks that were published between the 
years 1948 and 1951 to decide how the dates in these texts were 
used. 
Procedu.re 
The author listed all the texts with code letter and re-
ferred to them by code thereafter. The books v1ere examined to 
find the number of dates used in the text; the number and per-
centage of these dates ~rrith year, month and day; year and 
month; month and day; month alone, and year alone. 
All the dates that "tvere found in the six fifth grade 
American History books vtere analyzed to see "tvhich referred 
directly to vtar. All the dates ~rrere divided into three periods 
in order to find out the number of dates and percentage of 
dates in each period in the texts. 
The writer of this thesis investigated the number of dates 
in each book that vtas used 'vith exercises and activities, 
pictures, maps, book lists, tables and charts. 
The author made numerical tabulations for all her findings 
as well as listings for the number of dates used in the.running 
texts that referred to wars and the percentage of da.tes in each 
t~xt vthich referred to vTars. 
Conclusions 
1. Host of the texts used the year alone; two of the 
books used the month alone 1...rith t-vro dates each. 
2. A great many of the dates were found in Period III, 
1783 to the present. The smallest number of dates was found in 
Period I, which covered all the time up to 1607. One text had 
the most dates in the period from 1607 to 1783. 
3· The author found no dates before the Eleventh Century 
and during the T1velfth and Fourteenth Centuries. 
4. 'The greatest number of dates found in all the books 
were found in the running text. The book lists had the smalles 
number of dates. 
7'5 
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Grund, Carolyn. et al.* Exercises to Develop Skill in~ 
Reading in Grade Four. Ed.M. 1954. ll3P· 
Problem 
The authors 1 problem was to construct a workbook of teach 
ing exercises v.rhich vlOUld be valuable for the teaching of map 
skills in the fourth grade. 
Procedure 
Seven recently published fourth grade texts were care-
fully examined and analyzed to establish the vocabulary and 
geographical terms needed in constructing exercises to develop 
specific skills. 
The fifty exercises administered to a group of forty 
children vrere evaluated and twenty-four of these were revised. 
These exercises necessitated both teacher-pupil and independ-
ent pupil activities. After the revision, the exercises vrere 
consolida.ted into a vrorkbook. 
Conclusions 
The revised workbook was included in the thesis. 
*Long, Helen 
i6 
Haggerty, Catherine F. How Children in the Fif'th Grade Feel 
-. --
To-vra.rd History and Geography. Ed.l,i. 1951. 58p. 
Problem 
The 1-r.riter of' this study wished to f'ind out ho'tv f'if'th gradE 
pupils f'elt tow·ard the book content, materials, methods and 
activities used in the teaching of' social studies. 
Procedure 
A subject pref'erence check list was given to ten f'if'th 
grade pupils in Framingham, Nassachusetts, to determine -vrhere 
history and geography stood in relation to other subjects 
taught. Fif'th grade teachers in various schools in Greater 
Boston interviewed pupils in their classes and asked them if' 
they lH;:ed or disliked history and geography. The reasons 
given vrere noted. 
The reasons given by the pupils tvere compiled in separate 
lists and given to the same ten f'if'th grades to f'ind out 
specif'ically what they liked or disliked about these subjects. 
The results -vrere then grouped into f'our categories-- _ 
activities, book content and materials, methods and pupil 
obstacles, according to those pupils who indicated the subjects 
as a f'irst, second or third choice and those who did not. 
Conclusions 
1. 't'fith a fe1,.1 exceptions, both groups of pupils liked the 
activities, the book content and materials, the methods, and 
f'o_nnd__no__o.hstac1 es in hist.on ... 
77 
2. Of significance was the fact that a small number 
participated in many of the activities. Perhaps, if a larger 
number i.vere given the opportunity to partj_cipate, thej_r feeling 
tm.vard history vTould have been more favorable. 
3. A similar conclusion was dra1~ from the study of 
geography. The activities, the book, content and materials, 
a.'l'ld methods "~:Jere liked by both groups. Here again vias evidence 
of a fe1v participating in many of the activities. 
4. This thesis d:td determjne the likes and dislikes of 
pupils for social studies by the use of a check list. Hmvever, 
it did not ansvrer the questions uhy pupils do not favor history 
and geography above the other school subjects. 
78-
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Harrier, Constance S. et al.* A Study o~ the Causes Q£ Change 
in Attitude Toward Social Studies Betvreen the Fi~th and 
- - -
Seventh Grades Among Eighty-Seven Children. Ed.M. 1951. 
76p. 
Problem 
Previous studies have indicated that children in the 
seventh grade rated social studies higher on the list o~ study 
pre~erences than children at the fi~th grade level. 
The vrriters o~ this thesis undertook the problem o~ de-
termining "tvhat conditions w·ere respons.ible ~or bringing about 
the change in attitude toward the social studies betvreen these 
two grades. 
Procedure 
In 1948, Helen C. Blanchard made a study o~ subject pref-
erences as indicated by 13,483 ~ifth grade children. In 1949, 
Donohue and Dyer continued the same study on a smaller scale 
v1ith some o~ these same children, v.rho were no'\v in the seventh 
grade, to again determine study pre~erences. The results of 
the t\-ro studies shO'I.ved a decided increa!3e in pre~erence ~or 
social studies ~rom the fifth to the seventh grade. 
The authors of this study conducted intervie-vrs 1;-Tith 
ninety~six of the children previously considered in the studies 
just mentioned. These children were contacted in various 
schools and were noi:J in the eighth grade. Each child 
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interv:levJed was asked specific questions pertaining to the 
social studies in the last three grades. The questions con-
cerned the subject matter, activities, materials and teachers 
in each of the grades. With these comparisons and any other 
voluntary information offered by the pupil, the interviews were 
brought to a close. 
As a result of these interviews, statements given by the 
pupils were recorded under four headings-- subject matter, 
activities, materials and teacher, and served as a basis for a 
.1-rorksheet i.vhich contained the contents of the intervie11-rs. Each 
remark vms recorded under the grade to which it vras relevant a 
then checked to see whether it 1..ras something liked or dislil-ced 
about social studies. 
Tables included in this study indtcated the major cate-
gories, as mentioned, with subheadings for each. The compari-
sons were made between the grades five, six and seven and also 
considering boys and girls separately. 
Conclusions 
The results of this study indicated that the children who 
were indifferent or disliked the social studies in the fifth 
grade came to acquire a liking for them in the seventh grade 
for the following reasons:· 
1. Teacher explanation and personality 
2. A greater variety of activities 
3. A curriculum i.•Thich offered greater stress on 
social studies 
so 
4. A change o~ subject matter - the study o~ history 
rather than geography. 
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Hosker, George. Experiments in the Improvement o~ Written 
Recall _in Social Studies. Ed.N. 1954. 95p. 
Problem 
The author 1 s purpose v1as to determine -vrhether or not 
supplementary exercises covering class work and ~ollowed by 
exercises on \~itten recall are valuable in helping the chil-
dren o~ grade six to recall and retain ~actual material read 
~rom the class texts in social studies. 
Procedure 
Thirty graded lessons \•Tere constructed ~ollO'tved by varion 
types o~ -v~itten recall exercises. The e~~iciency o~ these 
exercises vras proven by history achievement tests \vritten by 
the author. 
Tvro groups were used in this study, namely, the control 
group and the experimental group. Statistically, there were 
no signi~icant di~~erences betw·een these groups. Their 
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equality was based on chronological age, intelligence quotients v 
mental age, reading grade, and previous knowledge o~ histori 
material to be studied. 
The one hundred eighteen children chosen ~or this study 
came ~rom two schools 0~ comparable socio-economic status. 
The teachers instructing these groups vrere o~ about the same 
years o~ teaching experience, education and ability. 
Both groups spent ~orty-five minutes a day on the same 
, ·t~--~e e~eriment~~oup spent ~ive minutes of their ---====~F=~~~~~~~~~~~~~~~~~~~~~~==~====== 
period on supplementary exercises follovred by five minutes 
correcting time. 
After thirty days, both groups were given the achievement 
tests again, t~1ich were corrected and scored by the author. 
After eight weeks, a second form of the achievement test 
itJ'aS given to find OUt Which group retained more factual knotvl-
edge and t·rhether or not this gain tvas significant. 
Following this experiment, the Hetropolitan Reading Tests 
were given to see if these exercises had any particular effect 
on the reading ability. 
Conclusions 
1. A significant gain -vras shotm. by the experimental 
group in the factual material at the end of the six--vreek 
period. 
·,2. A critical ratio of 3. 5' shmved the gain betvreen the 
experimental and control group. 
3. The exercises proved of help to both the superior 
and slovr reader. 
4. The experimental group retained more of the factual 
material over the eight-vreek perj_od. 
5'. There vras little effect of the exercises on the 
reading grade scores -- the experimental group did shot-r a 
very slight gain. 
6. The exercises did help in the recall and retention 
of factual material; hovrever, the retention ratio vras not 
statistj_cally proven significant. 
' 
Hov.rell, J"ean P. Three Source Units QU Background History for 
Use in Grade Six. Ed.N. 1951. 92p. 
Problem 
The writer of this study presented three source units on 
the Egyptian, Greek and Roman Periods for use in grade six in 
the Boston Public Schools. 
Procedure 
The unit method was selected because it provides for all 
the children to share in a common experience. Each child is 
able to contribute at his own level; the brighter children en-
rich the total experience by their Ovnl individual contribu-
tions, and the slow children engage in activities meaningful 
to them. 
The three source units "tvere built on the plan outlined in 
the course ttTeaching the Social Studies" by Dr. Chase. The 
following were the units outlined in this study; 
1. Egyptians 
2. Greeks 
3· Romans 
The following topics were developed for each of the fore-
going units: 
1. . Understandi.ngs to be Developed-- a list of 
definite understandings v.rhich the teacher \·Jishes 
to develop in the unit. 
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2. Overvievr-- a brief statement shovring the range of 
content of each unit. 
3. Introducing the Unit-- a highly motivated approach 
which will arouse interest and enthusiasm. 
4. Activities-- teacher and pupil suggested 11ith 
careful guidance. 
5. Evaluations-- these 1.vere built by referring to the 
understandings. They were arranged in four main 
topics as content, study skills, appreciation and 
tests. 
6. Bibliography for the Teacher. 
7. Bibliography for the Pupils. 
8. Tests-- at end of each unit to measure as ac-
curately as possible the pupilst attainments. 
Conclusions 
This thesis was composed of three u..11.its on nBackground 
Historyn for the sixth grade, and each unit 'tttas outlined as 
designated in the Procedure. 
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Children. Ed. D. 1953- 187p. 
Problem 
ll 
The author's problem has two parts: 
II 
To measure the extent to v.rhj_ch children in the sixthll 
grade practice as so cia tional thinking i:Thile reading I, 
1. 
social studies material. 
i 
I 
I 
I 
2. To evaluate the effect o:f planned progrmn to developl 
1 
associational reading ability -vrith sixth grade 
children. 
Procedure 
; 
II 
li 
II The v~iter intended to construct an associational reading l 
test and to prepare teaching materials. The Kinsland Word Listll 
j! 
II 
I! ., 
was used for a guide in selecting vocabulary within the range 
o:f the children, and the background material for study 1..ras 
taken :from ne't·Tspapers, magazines, textbooks, radio programs and I 
I 
I television shows • 
l 
From an analysis of science and social studies textbooks, I 
eight areas most common to these textbooks -vrere selected. 
1. 
2. 
3. 
4. 
Biography 
Invention 
Industry 
Transpo~tation 
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·-------·ll=-I Communication 
I 
i 
I 
6. Customs 
7. Natural Resources II 
II 8 Physical Environment !I I • ~ 
I A set of directions for admini.strators and pupils ac- 1'1 I, il II companied the tests that were constructed. Acceptable re- ,, 
II spouses of a pupil's questiOns >Tere classified nnder eleven I! 
I! headings and acceptable responses of suggested activities by a j 
II ,. li pupil under eight headtngs. 
'I ,. 
1.!
1
· The pupil r s score was made up of the combined number of 1 
I . II 
1 acceptable responses and suggested activities. 'j 
I The 11riter kept a running list of many kinds of qnestions II 
II asked by pupils in some fifty intermediate grades over a three-11 
i year period. lj 
I T-wo charts ;mre constructed which formed an integral part I 
I I of the teaching materials, and a guide \vas -vrri tten to explain I 
I hoi.v the lessons vrere to be taught. I 
1 The experiment was tried in t1.venty classrooms representing I 
I sixteen communities in a .rural supervisory group in Connecticut. 11 
1 A battery of four tests "tvas administered to ftve h1.mdred fifty- 1 
j one children in tw·enty classrooms from April 1, 1952, to 
I 
1 April 11, 1952. A vreek later the group vras tested again in 
I · t· 1 d. l assoc~a ~0na rea ~ng. 
I The reliability coefficient for the associational reading 
i I test was .997, very high. 
I 
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1. It w·as found that sixth grade children do practice some I 
I associational thinking v.rhile reading social studies material.. 'I 
I . 
I 2. There -vras a marked improvement in the associational i 
' ' I ! 
1 
reading of the experimental group. j 
' 3. A significant relationship vras discovered betvreen l 
!mental ability and ability in associational reading. I 
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1 Johnson, 
l 
lfarian P. A History of Ca1.1e Elizabeth, Haine. 
Ed.H. 1954. 138p. 
Problem 
The problem was to v~ite a history of Cape Elizabeth, 
1 J.1aine, for children and adults alike. 
! 
I j Procedure 1 
1 In order to complete the research necessary, the author! I 
I was oblj_ged to get information from old records, tr:>wn reports, 
I family diaries and old nevrspaper accounts because there has not 
1
1 
I been any history written of Cape Elizabeth, except a fet< para- I 
graphs in history texts. 
I 
I 
The history of the tmm 'T,·Jas divded into eight chapters. 
The author included a description of the tovm; troublesome 
times in Cape Elizabeth, past and present; recreation over the I 
I 
I 
i ! 
years, and the imprints that tj.me made on the town. 
Conclusions 
The author says that the history is not complete as yet. 
i 
I She is continuing her "tvork on the history of Cape Elizabeth artd I 
Ill 11' adding substantially to the amount that she has already given 
Ill I to the library. The study was not completed due to lack of II I 
11 time and the difficulty of the research. 1
1 
I , 
I 11 
II . II 
I I 
I 
!' 
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Kelly, Har ie C. Exercises for Organiza.t'i on of Reading Jciateri 
in the Social Stud:i.es Grade Four... Ed.N. 1953.- 150p. 
Problem 
The author of this thesis constructed a workbook of ex-
!; 
i: 
II 
.I 
li l 
I 
'I 
l ercises for fourth grade children to develop skills ·t-rhich vrould 1 
help in better organization of reading material in a specific I 
j social studies unit. 
I 
1 Procedure 
I A vrorkbook of exercises \·Ias constructed pertaining to the 
II unit, 111'-:Iany of Our 1rlays Come to Us from the Past. n The ex-
' I
I ercises chosen for the various stor:ies of the unit were those 
that 't·rere best suited to the subject matter being taught. 
, Every story had carefully vJri tten paragraphs to develop the 
I skill of reading to find the main idea. As the unit progressed 
I the reading required finding the main idea and minor details 1 
I I 
I 
too. Near the end of the unit there vJ'ere groups of pa.ragraphs I 
I ( 
j to be outlined in preparation for giving oral reports. ! 
I As the various stories in the unit were taught, they were I 
1 tried out in the constructive stages in the ·Hriter 1 s fourth I 
I grade. A :Ce1:1 of the paragraphs for :rinding main ideas vTere j 
I results o:r English class lessons. Some o:r the exercises v1ere 
1
1 
I restlits o:r suggestions and work of superior pupils. 1 I Necessary additions, omissions and vocabulary changes I 
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I were made, and then the final exercises 11ere compiled. I 
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Conclusions 
In order that children understand and retain vrhat they 
have read, it is necessary that they are a't<Jare of the main 
ideas and the minor details of any type of selection they may 
I read and be able to organize the ideas in order. 
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11 Kempton, "Esther, et al. * 
'I 
An Index ~ for .::I:=.::n;..;;:t;.;;;;e.::;.r.:..:m:.;;;:;e..:::::d.:.i..:::::a~t.::::.e 
Grades Qll Social Studies Books. Ed.U. 1953. 60p. 
Problem 
The authors planned the construction, administration and 
analysis of a test using the index at the intermediate grade · 
level. The purpose was to shm..r tvhat skills have already been 
mastered and "tvhat skills still needed to be taught. 
Procedure 
·I 
II 
I 
! 
I 
I 
The writers first revie't'red the professional literature onl. 
the teaching of the index so as to determine the kinds of ex- 1 
ercises needed in an index test. The samples used in the test I 
vrere talcen from different history and geography texts pub- I l 
lished not earlier than 1945. The authors then compiled their ~~.' 
exercises and divided the test into three sections, each one a 
I 
I 
half-hour long. 
The first one had six items on alphabetizing graded from 
easy to difficult. The next tv10 sections ·v.rere tests on histor I 
I 
I and geography indexes taken from books used in grades four, 
l 
I five and six, vlhich tested main topics, sub-topics, cross I 
references, the use of the comma and dash. The history sectio]! 
contained thirty-t1110 items; the geography, tHenty. l 
At the end, a comparison t•Tas made of the last tvTo section I 
of the test, and a scoring key ·t-ra.s placed in the appendix of 
Jl this thesis. i i ! L_ The tests vrere given to seven hundred nine fourth, fifth 
-=--l ~~-= 
i! 
I 
! 
! 
l 
''
, I• 
li 
li 
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sixth grade children in the To"tm of' Reading, Hasachusetts~~~­
to a misunderstanding in the administering of' the test, the II 
. l 
11, 
authors f'ound it impossible to get a statistical analysis f'or 
all the tests. 
Conclusions 
, I 
I 1. The mean and standard deviation vrere computed f'or each l I 
[I ::;::: 7:~:0 :e:d s;::e t::r s:::h :o;~~:2 :r a de was 6 5. 70; for the I 
2. The ratio f'ound bet-vreen the mean scores of' grades :four 11 
I 
and f'j_ve shovred no signif'icant dif'f'erence. 11 
3· There 'tvas, however, a statistically signj.ficant dif'- ll 
It >tas 3.90 I f'erence in the ratio between grades f'ive and six. 
in :favor of' grade six. 
I I 
4. 
1 tween the boys and girls. 
There Has no significant difference in the ratj.o be-
I 
i 
I 
I 
The 'toJriters f'el t that a greater build-up of' the 
geography section would make for better correlation with the 
history scores.· 
I sample index to be used in ans't·rering the questions than has an 1 
6 .. The index test had a greater number of' itens in the 
·I 
I 
ordinary standa~rdized test. 
*NcDonough, James; Stoutermire, Ethelyn 
--- --- ---
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' j Kidder, H. Eunice. 
.I 
I 
II 
A Selected Annotated Bibliography of 
Historical Fjction ~ Biogranh_y .Q!1 ~ Hest"tvard Hovement 
19. .:!2.§. ~ m.h s. History Course in the Fifth Grade. 
Ed. !11. 1953. 37p. 
I Problem 
The purpose of this study was to present historical and 
II 
i 
,, 
I 
I 
·! 
I 
I I biographical material vthich vlould be of interest to fif'th grade I 
children and serve 
I vrard Novement. 
as a background in their study of the vlest- I 
I 
I 
I 
I 
Procedure 
1 In order to make history more realistic and vital to the 
I I children today, a 
j writer as a means 
I 
I 
classroom librar:r vras suggested by the 
to-vrard that end. 
I 
I 
In preparing the construction of the bibliography presen 
i 
' 
in this study, several bibliographies -vrere used as guides in 
I I malcing selections, in addition to three history- -textbooks. 
I 
I 
l 
I 
l ;I 
I 
l 
I 
ascerta:inil 
·I 
I 
I The literature ·Has read, or skimmed, in order to I its value in consideration of the purpose established. In i 
1 selecting t!1e books, the vrri ter had to keep in mj_nd the varied 
I reading abilities of the group for vrhom the choices ·t-rere being i 
.1 made. A brief synopsis of each book was Hritten upon comple- I 
tion of the reading. 1 
I 
I 
Accompanying the a11notated list of historical ficti0n and 
biography was a selected list of films and filmstrips which 
I 
I 
I 
il 
' 
- -•~ 
--....,._ 
--.:· 
could be used in the histor3r work of thls particular p&r:iod., 
Conclusions 
1. KnovTing books the pupils read and directing them tl"\ ... ~ ...... .,..1-
good ones may help form desirable tastes in leisure-tine 
and a greater interest in the study of history. 
2. To be attractive to children, books must appeal to 
their interests; have a pleasing style; challenge their 
thinking, and,most of all, fulfill thetr needs. 
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I King, Hary Byrne. A Study Concerned -vri th the Integration of' I 
I 
- - - i 
1 
Sneech Training with the Social Studies PrograJm to ~ 
I Influence Social Adjustment. Ed.H. 1955. 125p. 1 
Problem 
The writer of' this thesis made a study of the integration 
of' speech training and activities with the social studies j
1 
I
ll, program in order to influence social adjustment. 
j Procedure ! 
r One f'j_fth grade in Nelrose, :f.:1assachusetts, \vas taken for j 
this study. Records 1-rere made of' individual cases in the group I 
considering personal background, habits and mannerisms. \ 
. I 
' 
Four units in history -vrere outlined. Each unit 't..ras a.llot-1 
ted a definite number of' vreeks. 
Early in November, during the second unit, a tape record-
, 
ing 1-ras made. The children analyzed their voices and dec~_ded 
what improvement could be made. At the time of the fourth 
unit, a second tape recording was made and compared ;rith the I 
previous one in November. l l 
In February, a neu analysis "l?as made of the anecdotal ree-l 
! 
ord to determine and tabulate the areas of' grov~h. I 
Testing included the a,<i'ninisterjng of Pinter Intermediate l 
Test to determine the I.Q. 's tabulated in this study. This j 
I 
vias given in November. In February, the Iow·a m,Jork Study ! 
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I 
The Iovra ttEvery Pupil Tests of Basic Skillsn was also given and! 
the scores ·t-rere charted according to grade level. This ·t-ras 
compared 'Hith a standar'd test result of the fourth grade to 
determine ind~_vidual progress in reading comprehension. 
Conclusions 
1.. The most logical place to teach skills i.l'l communica-
tion is in situations -vrhere it is needed. 
2. It is the teacher•s responsibility to provide situa-
I 
I 
I 
I 
! 
,I 
II 
I 
tions 't·rhich ·vrill discover the talents, skills and fears of her 
1
1 
group, developing to the best these talents and eliminating 
II the fes.rs. 
3... In all cases, gro't·rth vras evident, vrith some slo-vrer 
than others. In all respects, character changes ·uere def-
initely noted. 
4. The pupils 1 feeling of securit~r and increased poise 
in conversational situations proved of great satisfaction to 
I 
I 
I 
i 
I 
i 
I 
I 
I 
the pupils. From this developed a feeling of greater enjoyment! 
I 
I and pleasure in the 't·Tork. ! 
I 5. The results of the standardized te-sts sho1:red that '11 
I there >ras no loss 1men stress >ras placed on social adjustment. j 
I 6. The integration of speech in the social studies was a 11
1 II I means of development and adjustment. j 
I 
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I I Kopp, George T. The Treatment of i!lli. Soviet Union in Eight 
Geography Textbooks. Ed.H. 1952. ltop. J Sixth Grade 
Problem 
The author planned on analyzing the treatment given to the 
Soviet Union in eight of the latest and most commonly used 
geography texts in grade six. He studied the content of the 
books and was not particula!'ly concerned vrith the superiority 
of certain ones. 
Procedure 
I 
I 
I 
I 
I 
II 
\·lith the aid of a check list consisting of sixteen heading l 
vrith sub-topics under eac~1. one, the number of -vrords us~d in ea I 
I 
area is estimated by counting the words in each of ten typical i 
! lines. The areas explored 'tvere size of countries; populations, 
with racial and nationality groups; climatic belts; natural 
1 resources, including forests; soil; fish; minerals; 't·Tater 
I povrer, and ·other items rather impo:ctant in geographical study. 
I The total lines are then counted and, using the average in the 
' 
ten typical lines, a rather close estimate is obtained by 
multiplication. Of course, only the solid part of the text is 
used, \·Tithout any captions.' 
Conclusions 
1. 't-vith four exceptions, every area vras treated to some 
extent in each geography. The four areas not mentioned were 
education, music, commerce and coastline •. 
I 
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Quite a variation vTas noticed in the amount of space 11 2. 
given to each area. The range "t•ras from 5, 553 vmrds in one 
text to 875 vrords in a second. 
Of the activities presented in the social studies 
I books, the ones discussed the most seemed to be discussion 
questions and map-reading exercises. 
II 
I 
i 
4. The author felt that a study of this kind would enabl 
a teacher to select the geography best suited to her needs and 
best fitted to the caliber and ability of the students under 
her charge. 
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Lenagan, Alice E. Building Evaluative Criteria for the Social 
Studies in the Elementary School.. Ed.t-1. 1952. 46p. 
Problem 
The author 1 s problem was to develop a set of criteria to 
I 
evaluate the social studies area in an elementary school. 
Certain trends in the modern teaching were considered in develop 
I 
ing the criteria, especially the following: 
1. Social studies treated as a unified field. 
2. Unit method generally used. 
3. Learning by doing instead of listening. 
4. Meaningful experiences more vital to building of 
citizenship than memorization of facts. 
Procedure 
The procedure was patterned after a rather successful study 
of Secondary School Criteria. It was developed according to the 
needs and interests of the children rather than chronologically. 
The teacher emphasized not the short range goals but the long 
range objectives. She tried to get the children 1 s activities 
and suggestions into the picture at every opportunity. The 
children worked in small committees and this fact enabled the 
shy child to take an active part. 
Individual differences were considered in giving out the 
assignments of varying difficulty. The idea of problem solving,l 
t.reighing evidence, and drm·ring conclusions added much interest 
and effectiveness to the wo~k. A much wider use was made of · 
I 
I 
t I 
I• .I 
100 
community materials, such as newspapers, periodicals, movies, 
slides, and excursions, than was done in the previous study. 
~ I 
I 
A committee of fourteen jurors was selected to pass judgmen~ 
on content materials, equipment, and·~ results of various efforts 
made by the teachers and pupils. The committee laid dovm 
guiding principles and a list of instructions adapted from the 
evaluative criteria. 
Conclusions 
1. Two rather important questions were arrived at. 
a. In v-rhat respect is the teaching of social 
studies most satisfactory and commendable? 
b. What is the greatest need at present for improv-
ing instruction in the social studies? 
2. The need for prompt thinking was enhanced as well a.s 
the need for more outside work. The administrator of the school! 
was helped in discovering what was lacking in the teaching 
processes and how it could be bolstered by a change in teaching 
personnel. 
3. The study showed the tremendous advantage of nrn-
!service" training for teachers • 
II 
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\Lynch, Richard J. Organization of Source and Teaching Units 
I 
I 
I 
Based QU ~ Single School Journey to 1hg ~ Iron Works 
House, Saugus, Eassachusetts. Ed.N. 1951-- 108:p. 
Problem 
The author t s plan \vas to sho'tv h01:1 a school trip can be of' 
great value because it can be used as a teaching technique 
1·Thich will provide motivation for further learning. 
Three units vrere constructed vrhich could be taught sepa-
rately or collectively. These units were on information con-
1 nected 1:1ith the nold Iron Works Housen a.."'l.d its historical 
I period. 
Procedure 
The units wer~ built for grade f'our, but the author f'elt 
that they could be used from grades three to six, depending on 
the class and teaching conditions. A chapter was 't-Tritten on 
the historical background of the 11 0ld Iron Works House.u This 
chapter included: 
1. Location 
2. Htstory of Saugus Iron Works 
3. History of' the Old Iron Works House 
The next part of the p~per was devoted to the excursion 
to the uold Iron Works House. n The excursion \vas broken into 
five major objectives as follm·rs: 
1. Gro'tving Interests 
I 
! 
I! 
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' I 2. Discussion and Aims I 
I 
I 3- The Question Blanl~ 
' i 4 .. T?.r1.e Follo'\v-up \'fork I 
i 5 .. Pertinent Information 
In the next chapter, the author presented his three units 
I itlhich 1:1ere correlated "tvith the actual excursion and should pro- II 
li vide the necessary f'ollow-up work to make a successful school 
journey. 
The author tried to provide f'or the individual dif'f'erences 
lin his classroom. The three units were constructed on the 
Hodern Nevrspaper, Drama and the Iron Works, and Great Invention 
and Discoveries. 
I 
I I Conclusions 
I 1. It was f'e~t that this type of' thesis could be the basi 
lf'or many f'urther studies, units and excursions. 
I 2. Several other units ·Here suggested vrhich could be 
1 constructed as well as other excursions to histor5.cal settings 
I I in the Greater Boston area. 
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j Hason, Norman \v. The Treatment of' Australia in E;ght Sixth 
I Grade Geogranhy Textbooks., Ed.l.f. 1951. 43p. I 
Problem 
The 't·.rriter of this study made an analysis of eight geog-
raphy textbooks .to find out hov1 the study of Australia is 
treated. 
Procedure 
The ej_ght geography textbooks selected ·vrere studied to 
find a plan of study which would present the contents of the 
textbooks. 
The follo't·ring five main categories -vrere selected f'or 
study: 
1. Estimated Running Words 
2. Topics 
3· Ptctures 
4. Children's Activities 
5. Naps 
These five main categories 1vere further broken do-vm for 
study into sub-topics: 
I! 
II 
' 104 
i 
' 
i 
l 
I 
I 
I 
I 
I! 
l 
i 
I 
I 
I 
II 
I, 
'i 
! 
If 
1. Estimated RUlLning Words-- number of lines counted 
and multiplied by the average number of' vrords per j 
I 
I 
li 
line. 
2. Topics 
a. Size 
-~yr:t:.ac~ 
c. Climate 
4._. Resources 
I 
l 
l 
I 
i 1
1 
_j 
·- r-
1 
e. Industrj_es h. Population 
f'. Products i. Cities 
g. Government. j. Historical Content 
Pictures 
a. Kind c. Size 
b. Color d. Number 
4. Activities 
a. Diff'erent Typ~s 
b. Number of' dif'ferent kinds 
'· 
Naps 
a. Number 
b. Kind 
c. Size 
An analysis of the treatment of the study of 
the textbooks vras then presented in tabular form. 
Australia in I 
Included 1! 
were tables treating the main topics and also the sub-topics 
considered in each of the eight textbooks. 
Conclusions 
1. There 1-1as little or no uniformity in the treatment of 
topics in the eight geography textbooks analyzed. 
2. Little use vras made of colored pictures in the texts. 
3. The activities were largely v~itten or verbal--
few constructive. 
4. The maps contained in the texts vtere found adequate 
for teaching purposes. 
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Hc.Andre·1 .. rs, Rita H. 
----- -,,, 
A Study to Determine the Correlation 
Betvreen Social Studies Vocabulary and Social Studies 
Achievement. Ed. H. 1955. 52p. 
Problem 
I 
I 
I 
The purpose of this study was to pursue further the vJolf'fe ~ 
and Earley Social Studtes Vocabulary Tests and the Stanford 
Achievement Tests in Social Studies and Study Skills to deter-
mine the correlation bet-vreen achievement in social strtdies 
vocabulary and general social studies vocabulary and social 
studies achievement. 
The author also tried to determine "tvhether or not there 
were any significant dj_fferences in achievement betvreen the 
grades and bet1>1een the sexes in each grade. 
Procedure 
It was decided to test only the fifth and sixth grades in 
this study as the Stanford Achievement Tests in Study Skills 
begin with the fifth grade level. 
During Hay, the four tests "t\l'ere administered to ninety-tvro 
fifth graders and one hundred fifteen sixth graders in a com-
munity representing both industrial and residential areas. 
The results of these tests were analyzed statistically 
to determine the mean of each test at each grade level. 
A comparison 1>1as made to determine whether there ·Has any 
difference betvreen the grades and "t·rhether this difference was 
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j due to chance or had any particular significance. j 
I
. I 
The critical difference bet-vreen the achievement of boys . 
I 
and girls at each grade level vras computed to see if there Has ~~ 
j any significant difference. 
Conclusions j 
1. This study found the correlation coefficients to range I 
l 
from .74 to .79, vmich shows there is a high degree of correla- I 
tion and relationship bet'l.·Teen the Earley and Wolffer Vocabulary I 
. Tests and the Stanford Achievement Test in Social Studies. 
2. Pupils vrho ,did well on the vocabulary tests tended to ~~ 
score high on the achievement test in social studies. 
I 
3. The critical ratios ±ndicated a very slight difference j 
1:1· in achtevement betvreen the sexes. This 1.vas not of enough sig- I 
II !I nificance to favor one sex over the other. I 4. The step-up in the means showed a gr01·Tth :i.n vocabulary i 
I 
comprehension and in general and skill achievement from grade 
to grade. 
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I HcLaughlin, H. J'. An Analysis o.f the References to Haps 
I in Activities in Fifth Grade Geogranhy Textbooks. 
I 
Found j 
I 
I
I Ed.H. 1951. 66p. I 
Problem 
I The v~iter of this study made an analysis o.f the reference 
to maps 1·rhich ·Here found in the pupil activity sections in .five I 
I 
fifth grade geography textbooks. I 
Procedure 
Every reference to a map acttvity in five fifth.grade I 
The five books I 
were designated in the tabulations by letter names. I 
The follo;ring points «ere considered ,in making the analys~ 
geography textbooks was covered and·analyzed. 
o.f the references to maps .found in each ·activity section o.f I 
I 
each textbook: 
1. 
2. 
3-
4. 
5. 
6. 
0 
o. 
The coloring o.f maps in each book. 
The number o.f maps .found in each book. 
The activities requiring the use o.f a globe. 
The activities requiring the use o.f a single nap. 
The activities requiring the use of more than one 
map. 
The activities requiring the use o.f outline maps. 
The activities requiring the use of an original 
map. 
I 
' ! I 
I 
,! 
ll 
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The activities .concerned -vrith the testing o.f map 
ski 1 1 s Hitho~dir.e.ct ref_eren~e to ~Y _particular 
! 
I 
i 
l! 
168 
' ~--- map. 
I Examples pertaining to the above activities ,;ere incll,ded j 
II in th~: :::s:lysis of the map activities in the textbooks, a ~~ 
classification i:TaS further made of the activities as follo-vrs: 
1. 
2. 
3· 
4. 
. 5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
14. 
References to industrial areas. 
Indicating areas of natural resources. 
Emphas:i.s on product areas. 
Description of product routes • 
References to population. 
Defining growing season. 
Describing rainfall. 
Cities; their location and characteristics. 
Description of the relative size of areas. 
Checking air routes. 
Discussion of the shortest distance bet-vreen points. 
1-Ieasuring of polar projection. 
Coloring outline areas of maps. 
Emphas:i.s on explaining or ansvrering questions. 
Estimating distances. 
16. Comparison of geographical terns. 
17. Neasuring by map scale. 
18. Deductions from map study. 
19. Tracing routes. 
20. Indicating altitude by color. 
21. Locating by parallels and meridians. 
I 
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Examples of the above types of activitie-;-~tere_i_istedi;:-lf----= 
Jl 
il ___________ _ 
1 
this study. 
Tables v-rere set up shovring the numerical distribution of 
the kinds of activities under the points considered in this 
activities I . 
'i Conclusion 
also found in the five geography textbooks. 
I 1. _In this study only the pupil activities vrere analyzed 
II I, 
ll 
II 
II 
i 
l 
! ,, 
! 
I 
J 
II 
for map references. No study i•Tas made of the map refe:rr::nces in 11 
I I the 
I 
running text. 
2. The total number of maps contained in the five books 
I 
I 
I 
I 
~ 
lvras l three hundred thirty-three. The average number of pages of : 
'i 
text per map ivas five and three-tenths. 
3. flThe A.":'lerj_can Nationstt--Atwood-Thomas--vras found to -
!
have the greatest number of colored maps. 
>.~. A grea.t variB.tion v!as found in the number of refer-
lances to globes in the various textbooks. 
5. A total of one hundred seven globe activities resulted 
I 
I 
' I I 
I I !from the fifty-nine activities. 1 
I ' I 6. The activity that had the_ most number of references ! 
! pertained to the use of one map. i 
7. Regarding the kindS of activities requiring the use of II 
II one map, a. total. of seven hundred eighty.-three resulted. • I 
I 8. A total of sixty-five kinds of activities requiring ·I 
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' the use o:f more than one map vias noted. 
=4r-------
I As a result o:f the survey o:f the :five geography books 
regarding references pertain:Lng to a globe and map and a pic-
ture and a map, it i:ms :found that seventeen activities re-
quired the use o:f a globe and map. 
10. The distributj_on o:f activities requiring the use o:f 
original maps was :fairly even. 
11. Activities requiring the use o:f map skills to solve 
vrithout a specific map -vrere quite n1.1.merous and evenly distri-
buted among the five books. 
12. As this study designed to sho111 the number and kinds 
o:f pupil map activities :fotllld in :fifth gra.de geography text-
books, it m:i.ght prove as an aid to help in the selection o:f a 
textbook. 
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NcLellan, Kenneth A. Curriculum Guide for Grade Six Social 
Studies. Ed.H. 1954. 92p. 
studies. 
They specialize in the follovring: 
1. The Spanish Explorers. 
2. The French Explorers. 
The En.glish E:kplorers and Settlers. 
4. The Fur Traders and Explorers. 
5. The Far North. 
Conclusion 
assembling! The sjmplified conclusion of the author is that 
I 
II 
li =============================*:!=====- -
I! 
of the unj.ts will be very helpful to the social studies 
teacher. 
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Hensoian, Hichael G. 
f'rom 1806-l949. 
Problem 
The Develonnient of' Geogranhy Textbooks 
Ed.N. 1951. 130p. 
1c 
F 
·I 
1
1 
I 
ll 
This study vras made 1-rith the purpose of' charting the scope!! 
p 
.! 
and direction of the general trends established during the past'! 
' ' 
hundred f'orty-tw·o years (1806-1949) j_n the evolution of' the I one 
tiona1 aids. 
Procedure 
T't·TO items 't•Tere considered as a basis in the analysis of' 
the textbooks: 
1. The nature of' the subject matter, which has been 
designated by some 1aiters as the content of' the textbook. 
2. The instructional aids and helps of' the textbook 
f'ound Hithin the textbookg 
Tv!O major types of graphic presentations ·vrere used to 
illustrate this study. 
1. Developmental charts -vrere used to illustrate the 
. 
developll',lent of' specif'ic items common to at least seven of' the 
nine geography textbooks sampled. These charts shmved the 
trends during the past century and a half'-development in the 
II 
I 
' 
' ! 
I rtusen, rrsize", ttnumber" or ttration of the instructional aids 
1
1 
f'ound in the textbooks. 
I' II 2. Each geography textbook sampled -vras given a =-~~~ 
II I. 
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II il 
II cha.rt, vrhile a master profile chart i.·Tas used for the analysis of!l I . lq 
1 the textbool: contsnt. The master ,rofile chart dealt vTi th the I 
1 1! 
!directional emphasis g:tven by the authors to geography as a ii 
I II 
inatural Cor physical) scj_ence or to the human aspect of geo- !l 
!!graphic study. The individual profile charts sho1ved the ob- 1: 
I jective analysis and evaluation of the J.nstructional aids used lj 
I II 
I ' lin the selected textbooks. ! 
I The instructional aids vrhich vrere analyzed and evaluated irul ~ II I' each of the geography textbooks are the follOi.•Ting: I 
II 
I 
II 
II 
I 
.I 
I 
I 
I 
I 
II 
II 
.I 
I' 
I 
,, 
1. Table of contents 
2. Index 
3- Preface 
4. Hap list 
Pictures and diagrams 
6. Haps 
7- Graphs 
8. Thought or djscussion questions 
Fact, revie1:J' and test questions 
10. Problems, projects and activities 
11. References 
12. Hap studies 
The presence of all or any of the preceding aids 
II I were counted by points on the profile charts of each textbook. 
I Conclusions 
~~=+were 
•I 
i 
i 
I 
I 
: 
•' 
1. In general, the textbooks prior to the Civil War 
mainly "compilations of miscellaneous geographical 
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n 
compiled vlith an inordinate amount of locational 
than being descripJ 
!tive and 
1
1
nature ... 
scientific, vras to a certain extent n social u in 
I 3. An increase in the number of pictures vrith captions, 
lvrhich enabled the children to understand vrhat the picture was 
I 
,j_ntended to convey, -vras evident in the recent geography text-
jbooks. 
I 
I 
1/ 
l 
I 
II Naps used in the earl1.er geographies ·Here fe-vrer in 1 
than those used in present day texts. I I 
4. 
jnumber but larger in size 
!Too many of the present day textbooks use 
!Children are not given the opportunity to 
''·Thole value from it. 
maps as illustrations.! 
l 
read a map to get the I 
l 
,, 
Projects, problems, and activities are a modern develb~ 
lment. Activities were suggested at the turn of the century by I 
lthe authors. ~~ 
I 6. Every text today should provide for supplementary or 
I 
j collateral readings by the pupils. 
lj 7 The libraries offer a great deal of information and • l. 
I stories vrhich should be used 1•rith other sources by the 1n"iters II 
1
1 
of textbooks. II 
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I•1yer s, Robert J. Jr. 
I 
Analysis of Tynes of Questions Asked J2:L 
I Sixth Grade Children Concerning Social Studies Content. li 
II I 
II ,, 
Ed.H. 1953. 27p. I! •I 
Problem 
ll 
r ! II 
The author 1 s purpose tn 'a-iting this thesis vTas i ~ threefold: il 
i 
1. To analyze the number o.f various types of questions I 
I 
I 
asked by sj_xth grade children from a single reading jl 
of social studies content. I 
II. 2. To determjne the effect o.f intelligence on the 
types o.f questions asked. II 
I I! 
I
I 3. To compare questions asked by girls with those aske~ 
·I 
I 
by boys. I: 
i Procedure I! 
II . ll I The paragraphs upon 't'lhich the questions Here based 'ltTere j 
I devised by Ethel H. Jenld.ns, "An Evaluation o.f Directed Teachingj 
I I! j of Associational Reading in Social Studies '..rith Sixth Grade 1 
I Childrenn (1953). I 
I eleve:e::::::s':::hu:e:: ;:::::~le >Tere classified under the I 
I The questions asked by the total population vTere totaled I 
1 under the eleven headings and the percentage of each itlas com- I 
i puted in relation to the total. 1j 
The total POlJl:tlation was divided into three levels accord- .I 
lj ing to I. Q., and the percentage for each of the eleven headings 1! 
I• II 
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The questions asked by bays and girls ·t-rere totaled u..11.der 
eleven headings. 
The follo-vring three tests v.rere administered: 
1. Associational Reading Test 
2. Otis Q"L1.:LcL: Scoring lfental Ability of Basic Skills 
I 3. IovTa Every Pupil Tests of Basic Skills 
' I Conclusions 
I 1. Hany questions a1·e asked by children after a single 
1 reading of social studies material. 
I 2. The questions most freqnently asked we1"e "v1hat?t1 at 
all three intelligence levels. 
I 
1 than 
3. Children vTith an I.Q. above 110 asked more questions 
children at other I.Q. levels (Wl!ere?, ~~en?). 
I 
I 
I 
I 
I 
I 
I 
4. Girls asked more questions than boys. 
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Nelson, Clarence E. A Comnarison o:f Quantitative Terms Needed~~ 
1!1 Geogra,phy: ~ Those Taught in Arithmetic. Ed.H. 
SOp. 
19521 
I 
Problem 
The author was comparing derinite quantitative terEs used I 
li 
., 
in geography series with quantitative concepts taught in an 
arithmetic series at the Elementary Demonstration School o:f 
Atlantic Union College. 
The purpose o:f the comparison was to see hotv much rea.di-
ness tvas acquired in an arithmetic series so that the children 
could comprehend tvith :facility the quantitative concepts in a 
geography series. 
Procedure 
Three geography textbooks were selected for grades three, 
five, and seven, published by the John C. \vinston Company, and 
the Study Arithmetic Series for Grades One Through Seven, 
publj.shed by Scott, Foresman and Company, for the comparative 
study. 
! 
I 
I 
,, 
,I 
l 
l 
The study was confined to the use of the definite quantitaW 
l tive terms because there vras such a large number used in the li: 
I
I geographies. The textbooks t·rere read and all the definite I 
I quantitative terms -vrere underlined. Each book vras divided into l 
I three Il
l 
sections and a table vtas made for each third of each 
____ L_~ook, which made nine tables in all. The terms in each table I 
·- ·11===== --1! 
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These 't·Jere measurements, 
l enumeration, function concepts, and comparative terms. T.hen · 
the terms ;rere arranged according to size rind checked ;rith the I 
arithmetic series using the Teacher 1 s·Guide Book, the indices, 
I and the content material of the ari thm.etic texts. 
The nine tables had tl1Xee columns of information. The 
first contained all the definite quantitative terms. In the 
l 
i 
I 
! 
second column an nxn was placed if there vTas readiness provided j 
I 
I 
in the arithmetic book, and· in the third column an uxn vras 
placed if no readiness v.ras provided. 
A tenth table was made to show the totals for each coltunn l 
I of each table and the percentage of readiness provided by the 
I 
arithmetic for the geography. ! I 
A graph at the end vTas dra1·m to shm-r in pictured form the j 
findings of the study. 
Conclusions 
1. The author discovered that quantitative terms beyond 
the readiness of children were used too often in geography 
books. This tvas true, especially in the lovTer grades. 
! 
! 
I 
I 
II 
I 
I 
11 
2. The third geography had one hundred t1:1enty-seven dif- 11 
ferent qua;."'ltitative terms i:Tith a readiness of only 59 per cent.!! 
No readiness whatever ;ras found in the areas of square measure, II 
money larger than fifty cents, numbers as high as millions, ! 
I 
I 
~I 
tvtenty times as big as acres, miles, and pounds. 
1
1 3· The fifth grade text had the most defj.nite quantita-
1 tive terms (632). The readiness for this grade was 70 per 
II 
II 
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·"-----~~ cent. There -vras no readiness in the areas of" volumes, large 
I numbers: into the billions, areas, dates, degrees, latitude a..nd 
I 
.!longitude, per cents, and acres. 
l.r-.. In the seventh grade text, there· ·vrere tvro hundred 
eighty-seven def"inite quantitative terms and the readiness i.vas 
93 per cent. The understanding of" dates vras the item \·lith the 
!least readiness. 
li 
r 
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II 
5. The graph shovred that there vras no substantial gain in 
readiness f"rom grades three to f"ive but a good gain from grades ,I 
five to seven. 
.I 
I
I 
farailiarize her students vrith the quantitative terms not under- ! 
6. The author felt that every geography teacher should 
1 
stood. Geography textbook writers should knm:T about the quantilj 
I tative terms understood by children at a certain age and select I 
I a vocabulaJ:•y 'tvithin those limits. I 
i 
II 
il 
II 
I 
I 
,, 
L 
I ~ 
120 
li ;I 
lj 
=-- '~==' = II L 
• rO'Connor, Roxanna H. II A Soc·i ometric Study of Social Accentm1ce1! 
I in a I -- Second Grade Before ~ After .51. Remedial Program. 
, 
Ed.N. 195'2. 49-p. 
,I I Problem 
I 
I 
I 
I 
I 
I 
The ':rriter 1 s purpose ·t-ras to find out by sociometric test-
ing the ch:i.ldren of' lovr social acceptance and to provide op-
portunities 1·Thich ·t-rould help them, and finally to note changes 
in the social status of the individuals and in the social 
II 
,, 
,, 
II 
I 
i 
II 
1: 
J I 
I 
! I structure of' the group by a nrollmv-up n sociometric test. II 
II 11'1. Procedure . li 
I' This study vras made in a second grade composed of thirty-- :; I ~ 1 tvro pupils. The sociometric test 1:ras given in order to study E 
' II 
1
1 
the group structure and to find out ·t-rhat individuals ·vrere 'Hith-1! 
ij 
drm·m f'rom the group. I! 
d t . !I The children -vrere asJ>;:ed a f'irst, secon , and hird cho::t..ce 
II as to the children they t·rould choose to 1·rork 11ith them in 
,, 
j preparing for a Christmas Party. The same procedure vras used 
I 
I 
I 
I 
I 
! 
in nplay 1·Tith" choices and "sit vrith" choices. 
The data from these papers 
vlith arrors shovring the direction of choices. 
used in place of the children 1 s names on the sociograms and 
I various tables. I! 
I 
I 
I The sociometric tabulation shovred the ne.mes of the 
! children making the choices vrith the three categories of 
'"~~~ =-- . 
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I! and first, second, and third choices. 
. li Northt·ray t s nTarget Diagramtt, a series of concentric cJ..rcl€$1 
shovring the relatj.vity of test scores, \vas also made. 
When the social status of each child v.ras ascertained, the 
I remedia~ program vrent into progress. The primary aim of this 
I program vJas to help the child of low social acceptance and to I 
I 
II II 
I 
I 
I 
I 
I 
I 
I 
improve the social structure of the group. 
A nf'ollow·-upn sociometr:i.c test ;...ras given after about ten 
t<Jeeks, follo-vring the same procedure. The data resulting from 
this testing t·Jas analyzed and compared Hith that of the first 
test. 
Conclusions 
As a resu.l t of sociometric procedures, it \·Tas proven that 
the social structure had improved. 
1. The variability of the number of choices decreased 
from the first test to the second test. 
2. The first test sho;...red three isolates and three near 
isolates. In Test II there 't•Tas only one isolate. 
3· The social climate o:f the group ;.·ras improved as 
sho1.·m by a ;.·rider range in choices. 
II 
1! 
i 
! 
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I 
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4. The sociogram helped the teacher check her I' judgments~ 
I 
I 
I 
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II. ! II 0 'Hare, Eary E. et a.l.* A Descr:iptive and Evaluat-ive Bibliog- I 
IJ raPh:£ !2f GeograPh:£ Filmstrins for Grades Four, Five, and ·I 
IJ Six. Ed.~!. 1954. 4o3p. I 
1
1 Problem ,I 1l 
j The writers of this thesis presented evaluations and i ~~~ descriptions of filmstrips being used as supplene:q.tary materi- I ~~ als in the geography 11ork in grades four, five, and s:L"":. II 
1 
Procedure I 
!j' The authors decided on the follovring filnstrips to 
1
j 
I 
evaluate: i I I 
1! All the European countries and the follm·ring products--
1
j 
II cotton .rheat rubber I! ~~ t<ool lumber corn 1 
,, 
II 
I 
I 
coal paper 
iron fishing 
They e:va~uated a total of one hundred eleven filmstrips. 
Previe'\·T show·ings of films 'Here made available to teachers 
in the elementary schools, including Boston, 1.1ith a small 
'! 
li 
II 
·I 
I 
I 
1~.· radius adJ·acent to it. 
I' ~ 
jl 
I 
I! 
II 
.I 
II 
Catalogs 1:1ere requested and received from filmstrip 
producers. 
At the shm·dngs of 
and evaluated the films 
of the films. 
II 
the filmstrips, the teachers d:i.scussed jl 
voicing their interest in and approval ! 
! 
,I 
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~r ~~ The evaluation sheet was prepared by those interested 
I this problem. 
I Conclusions 
in 
I 1. One hundred seven filmstrips '\·tere described and 
I evaluated for use as supplenentary materials in grades four, 
lf'ive, and six. 
2.. The filmstrj_ps i:Tere presented according to products 
and countries. 
3- Information pertaining to the filmstrips, such as the 
companies producing them; the number of frames; the date of 
production, and 'I:Thether it '\·Jas black or 't'Thite, vtas included. 
!j 
I' 
I' I 
I 
' i 
I 
II 
j 
I 
I 
I I, 
II 
4. A full description of each filmstrip was also included., 
vlith eac!1. description \1as an evaluation sheet of the 1 
filmstrip. I 
6. The filmstrips ·were set up according to tj.tles in 
alphabetical order. 
*0 1Hare, Hargaret :H. 
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A Program .ill Language Development for the 11 0 1 Neal, Hildred E. 
I 
I 
I· 
Deaf Child in Social Studies UsinP. Film Strips. 
1951. Ed.H. 107p. 
I 
Problem II 
The purpose of this study, expressed by the v~iter, was to~ 
1
1 
plan a program in the social studies field using filmstrips as 
I a means of enriching the vocabulary of deaf children. 
Procedure 
,i 
II 
I! 
In order to correlate the Social Studies program vri th the jl 
Language Arts course o:r study :for grade three, tcml ve :filmstrip~ 
vrere studied for their vocabulary and language structure. The J! 
I ~I films 'tvere selected to fit j_n vrith a child's interest and the . 
text 11First Adventures in Geography." 
The vocabulary and language principles vrere checked 
the Central Institute for the Deaf. 
Each filmstrip served as a basis for lessons in lip read· 
I! 
i 
I' I speech, reading, language drill, and original language >rork. I 
II The films selected for use in this study 'tvere those re- I 
llating to the subject matter in nFirst Adventures in Geography.~!' 
I 
II 
I 
II 
Jl 
The pictures in the films 1vere clear and colorful \vi th captions 
having cleax and simple language. 
A reading experience chart was made available to the 
teacher and pup.il by means of a copy of the script from each 
filmstrip. I 
==t 
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1
1 It vras suggested that the filmstrip be shovm first f'ollow·e 
1
1 
by the reading chart as a lip reading exercise. This ·vras to be I 
I done by the teacher follo'tved by pupil activities for drill and 
I 
I The language drill 1vas tied in 1·Tith the illustrated ma-I terial. \·Jhenever the filmstrip presented a grammatical princi 
I in language usage, the opportunity ·Has utilized. 
I 
I 
'I 
Tvrelve filmstrips 1rrere used as a basis for the units in-
eluded in this study. The plan for each U-l'lit 't·Tas as follo1·rs: 
A. Captions of the Filmstrips. 
These vrere used in making up the reading charts. 
B. Lip Reading Exercises. 
1. Formal 
2. Informal 
C. Vocabulary needing special speech 1.'10rk and spelling 
practice. 
D. Language Work~ 
1. Question -vrork 
2. Language principle 
E. Reading Exercises~ 
As a conclusion to each unit, original language stories 
using ne\.·T vocabulary and principles vrere suggested. These 
·- _ :·====#i~=~==o=u=l=d=b=e=i=n=t=h=e=f=o=r=r=,1 =o=r="'=l=e=t=t=e=r=s=,=e::XP.::=~=e=r=ience stories, original 
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I 
stories, or descriptions. 
It was also suggested that sometime during the study of a 
unit, a trip might be taken to the place being studied. 
Conclusions 
The -vrriter of this study presented a imit of -vrork to en-
rich a program for deaf children, but no conclusions -vrere dra1-m 
there was no evidence of it having been tested. 
I 
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Perker, Barbara J. H1 story of Sudbury, I!assachusetts, for I 
I l 
1
1 Children at ~ Intermediate Level. Ed.!!. 19511-. 6Gp. 1 
I Problem II 
I. The author tlrote a history of the Totm of Sudbury for a 11 
II fifth grade student to read and use in his classr.oo:ra. !1 
I I 
I Procedure .I 
I. Stories -were told through conversaUons cauied on by the li 
I Parlcer family. Adventures of children of succeeding generation,! 
,I 
are used as the central theme. The history of the to't·m from it~i 
·I 
!1 start to the present day is brought out through t;1.e stories. ~~~ 
I The names in the stories and the historical facts are authe!ltic I, 
j, j 
'I even though the family described is an imaginary one. j 
II Totm 
The author got all the necessary historical facts on the 
1
1 
of Sudbury by consulting all available texts, tovm reports~~ 
'l II 
11 and records. She made personal contacts 't'Tith t't-te tovmspeople, 
! studied naps, a.:ad gathered neuspaper clippinf~S. Visits ·uere 
jmade to old houses, inns, cemeteries, and any other place that 
I) l uould help give the 
I· ra.phy of Sudbury. 
author a. better understanding of the geog-
II A lo,., average fourth grade child and a high average third 
chosen to experiment "~:rith to see if they j1 grade chJld 't·rere 
11 uould be able to read her vrork. 
j[ Conclusions 
! 
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1! Her original sto.ries appear in her thesis as 
___ ·-===~~ imuQI'_t_alJ"-~ng~eilltt:l,c.J.'l_l a.,_nd _b.i_sto~.;!.cal_ facts vrhich 
11 <Iriting her history. 
t1ell as very 11 
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Pascoe, Louis~ et al.* Analysis Qf ~ Quantitative Terms 1g 
the Discussion of .:t1J..§. Unj_ted States in Three Fifth Grade 
Geography TeJ>.rtbool{s. Ed.l-f. 1951. 295p. 
Pr~bleo 
The uriters of this study analyzed the quantitative vo-
cabulary found in three fifth grade geography textbooks con-
cerning the study of the United States. They also shO't·red how 
cotmtered in their geography 1•rork. 
Procedure 
The part of each book dealing 1vith the United States 1rJas 
studied under the following four categories: 
1. 
2. 
3. 
4. 
Reading content 
Legends under pictures 
Tests and exercises 
Naps and map studies 
The appendix of each book -vras also studied and the items 
in them -vrere treated separately. 
I 
,I 
I 
I
I 
II 
The vocabulary in each book "\·Tas classified under the fol-1 
lowing quantitative division: 
1. 
2. 
3-
Area 
Distance 
Fractions 
I 
I 
I 
I 
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4. Graphic representations 
5. Honey 
6. notation and enumeration 
7. Position 
8. Quantity-population 
9. Quantity-climate and rainfall 
10. Rank 
11. Ratio and proportion 
12. Shape 
13. Size 
14. Time 
15. Weight 
Each one of the quantitatj_ve divisions -vras classified ac-
cording to the inference of each definite and indefinite quanti-
tative vmrd, phrase, or number, depending upon the place 1·rhere 
it ·t-ras found. 
Quantitative phrases vrere also included '\·There the concept 
called for more than one 11ord to e.:h.'3'ress it. 
The types of quantitative background needed by fifth grade 
chj_ldren in order that they understand their geogra.phy books 
I 
more adequately, as indicated by thfs study, vrere enumerated. 
Conclusions 
1., A good m1derstanding of a quantitative vocabulary -vrould 
I 
!prove a definite help to the fifth grade pupil when he studies 
~~his geography book. 
I . 
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2. The number o.f inde.finite vrords and phrases exceeded 
number of de.finite ,.,ords. 
3. In each book, .from .fifteen to nineteen t.rords had a 
1 frequency over ninety. Many of these 1-rords nade up the quanti-
jtative vocabulary least understood by the children. 
4. The quantitative terms -vrere interpreted accr:>rding to 
the setting in Hhich they "tvere found. 
5. Quantitative skills and understandings that children 
lmust have in order to read their geography books contain comple 
I concepts in many instances. The arithmetic class may be a 
place 'VThere. some of these skills and concepts can be taught. 
By the correlation of both subjects, there is an enrichment in 
both fields. 
' 
• 
I *Angelakis, Spiros T.; Carr, Alice. 
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Perry, Roland L. An Analysis of' the 1-faterials of' ~ Fourth 
Grade Basal Rea.ders f'or Social Studies Concents. 
' 
Ed .l·i. 1953. 35p. 
Problem 
The author analyzed and sorted out the materials in five 
different fourth grade basal readers to find social studies I 
concepts. He felt that this vJould help the children understand,! 
better the vmrld about them. 
Procedure 1 
T?:1e five basal readers 1-.rere selected at ra.11dom. The con- I 
I cepts used happened to be the same as those used by Catherine vil 
I 
Callahan in her "An Analysis of Five Third Grade Basal Readers I 
I I I for Socia~ Studies Conceptsn in 1951. 1 
I 
The concepts w·ere divided into five main groups: 
1. Home and family. 
2. Natural environment. 
3· Community. 
4. Farm. 
5. School. 11 
The material Has considered if it vras found in the text I 
or illustrations were written up and described to help make th~~ 
desired points. I 
Conclusions j 
1. In the five basal readers, there were 10, 72t1- ref'erenc ·S ! to social studies concept~. 
===f!:== 
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2. There were ninety-seven different references to 
content in the social studies. 
3· The largest amount of content was concerned 1·rith the 
home. After that, in descending order, came the co~~unity, 
nature, farm, and school. 
4. ttTimes and Placestt, a reader by Scott, Forseman and 
Company, has the greatest number of concepts pertaining to 
social studies. 
5. The smallest number of concepts itlas in ntuck a.11.d 
Pluck 11 , published by D. C. Heath and Company. 
6. I:Io'tvever, ntuck and Pluckn did ran .. 'tc second in the 
readers presenting the total number of different concepts. 
I
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Povrer, vial ter F. An analysis of' the Classification of' Fifth 
Grade Geography Books. Ed.N. 1951. 82p. 
Problem 
The "t·Iriter made an analysis of' fifth grade geography text-
books to find out to "t·That degree the books help fifth gr2..de 
teachers to develop habits of good thinking. .A fu-,.,ther !)UrlJOSe 
" of' this study 1:1as to compare the classif'icatirm of' questions ,, 
I and exercises in fifth grade geography texts with sl.milar clas-11 
1 sif'ication for fifth grad~J?~ography 1:10rk books and fourth I 
" ! 
grade geography texts done by Everett A. Johnson (1948) and 1 
Laura D. Phillips (1945). 
Procedure I 
ll 
[ basis of tJental processes involved, the classifica.tion used by 11 
! Everett A. Johnson in his rrAnalysis of' Fifth Grade Geography 
In order to analyze the exercises ~~d questions on the 
Books on the Basis of' 1-Iental Processestt was used. 
fication suggested four levels of' mental activity; 
This classi- 1 
recall, I 
I 
I 
organjzation of ideas, supple"mentation and use of ideas, and 
evaluation and criticism of ideas. These Here grouped under 
I 
I 
the heading of Higher Hental Processes. 
Recall is considered to be a lo-vrer mental process, and 
II 
II 
I 
under the same heading of Louer Nental Processes recognition 
of facts was placed. 
The study involved analyzing each question and exercise 
and placing it in its :9roper classification. Tables 1-rere 
I 
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presented to shovr the data on the classifications. 
The da.ta fo:- the questions and exercises found in the text 
and at the ends of the chapters were presented in tables sena-
rate from those sholring the data for the questions and exercise 
under naps, pictures, charts, and diagrams. 
The results of this study vrere compared uith those previ-
ously submitted by Laura D. Phillips and Everett A. Johnson. 
Conclusions 
1. A total of 6, 2J11- questions and exercises 1·1ere analyzed 
and classified in this study, and a total of 22,562 questions 
and exercises ·1:1ere analyzed and classified in the three studies 
2. In this study, 46 per cent of the questions and ex-
ercises 1vere classified in L01·rer r·Iental Processes, and in the 
three studies 70 per cent ·Here classified as such. 
3. In this study, 5.91 per cent of the questions and ex-
ercises Here classified under Organization of Ideas, and in the 
combined studies l1-.60 per cent Here classified in the same 
category. 
4. In this study, 44 per cent of the exercises and ques-
tions vrere classified under Supplementation and Use of Ideas, 
and in the combined studies 18 per cent vrere classified as 
such. 
5. In this study, 3.34 per cent of the questions and 
exercises 't·tere classified under Criticism and Evaluation of 
Ideas, and in the combined results of the three studies 
6. 55 per cent 1·7ere in this classification. 
.ii 
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6. The data of this study and the combj_ned three studies 
indicate that the geography books in the fourth and fifth 
gr.ades offer a limited ruaount of opportunity for children to 
practice the skills associated with the Organization of Ideas. 
7. The data of this study and the combined three studies 
show that the geography books in grades four and five provide 
a limited amount of opportunities for children to practice the 
skills associated vtith Criticism and Evaluation of Ideas. 
8. In regards to the development of organized and critical 
thiruting, fourth and fifth grade geography boOOshelp only in a 
small degree in the development of the higher mental powers. 
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Raduazzo, Frank. Original Stories Integrating Social Studies 
Content and Speech Practice. Ed.H. 1955. 108p. 
Problem 
The author's purpose vras to integrate speech 'Hith socia~ 
j studies by the construction of stories on a fifth grade level 
' 
vThich vrere based on social studies content and for the improve-
ment of art:i.culation in the classroom. 
Procedure 
Ideas, incidents, and names of' famous personalities vrere 
assembled from the American History, nyour Country and Hinett, 
r a fi:fth grade book. Using the units ttThe American Revolution 
I 
to Pea.rl Harborn and ttTransportationn as guides, and the eleven 
sounds found to be the most prominent articulatory errors in 
the elementary grades, the author constructed stories based on 
the people and incidents in these units. 
After the stories ·t-rere l:rritten and checl\:ed for correct 
vocabulary level, they -vrere revised so that the vocabulary 
level 1-ras fifth grade. 
A teacher 1 s manual vras prepared giving instructions for 
the improvement of articulation and the understanding of social 
studies concepts. 
Conclusions 
The original stories appeared in this thesis but, due to 
· lack of time, the author "t·Tas unable to test these stories in 
,, 
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the classroom. As a result, no conclusions could be dra\v.n as 
to the effectiveness of the original stories based on social 
studies content and the integration of stories 1·J5.th s!)eech 
practice. 
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Ridlon, Virginia K. Three Units .Qll Our American Neighbors :for 
Fif'th Grade. Ed.H. 1953. 106p. 
Problem 
The 't·Iriter of this study outlined three units about our 
A.-·nerican Neighbors. 
, Procedure 
The three units considered in this thesis uere: 
1. Hexico - Our Southern Neighbor •. 
2. South America. 
3. Canada - Our Northern Neighbor. 
These three countries 't·Jere 01.1.tlined as separate units 
I under the follO't·ting topics: 
I 
1. Overvievr 
2. Understandings 
3. Attitudes and appreciations 
lt-. Skills and habits 
5. Approaches 
6. Activities 
7. Evaluation techniques 
8. Teacher 1 s bibliogre.phy 
9. Pupil 1 s bibliography 
10. Other instructional aids 
Conclusions 
The three U..."1j.ts appeared in this study, but no conclusions 
II 
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· I Shapiro, Sylvia. A History of Lowell, Hassa.chusetts, .fQ!: 
Fourth Grade Children. Ed.N. 1955. 88p •. 
Problem 
The author 1 s problem 't·Tas to 't<JI'ite a history of the City of 
Lowell at fourth grade level to be used in the fourth grade 
classes throughout the city. 
Procedure 
It 'tvas necessary for the 't<JI'iter to spend many hours readin~ 
reference books, ne't·Tspapers, . pamphlets, studying old photograph~ 
and maps, and taking 't·.reek end drives to find historical land-
marks to be familiar -vrith the necessary areas of the city. 
Because of the vlide range of reading ability, she kept the 
vocabulary, phrasing, and sentence length vtithin the ability of 
the average fourth grade student~ 
The story of Lo'tvell 't·Tas divided into eight chapters, 't-rhtch 
included things like the Indian period, the Pre-Revolutionary 
period, the founding of Lowell, and the industrial growth of thE 
city. 
Conclusions 
The author states that this is not a complete history of 
Lo'tvell because many facts and events vrould not be meaningful to 
a fourth grade chj_ld. She does hope, hm·rever, that after read-
ing the nstory of Lowell u the fourth grade child 1vill develop a 
kno'tvledge, pride, and love of his city. 
II I 
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Shea, liadeline L. et al.* The Construction a.nd Eva~uation of 
- . - -
Tests .:!'&. Determine the Ability of Fifth and Sj_xth Grade 
Pupils to Select Revelant Haterials in the Social Stndies. 
Ed.H. 1953. 72p. 
Problem 
The purpose of this study was to construct tests :for grades!! 
five and six which would help pupils to select revelant and ir- . 
lrevelant materials in social studies. The tests constructed 
were to serve as an evaluator in showing the skills already ac- I 
quired by the pupils and indicate those to be more thoroughly 
II taught in order to select necessary in:formation to the problem 
j at hand. 
Procedure 
Whenever a child is confronted with a problem necessitating 
reading in its solution, his first work is to find material from 
the printed page which will help to answer his problem. 
The ability to read and select from the printed page only 
ideas which will help to solve the problem is a skill to be 1 
developed. 
With this in mind, a series of tests were constructed on 
fifth and sixth grade levels to measure the :following abilities: 
1. To select the correct book offering the information. 
2. To use the table of contents to decide if the book 
contained any chapter or chapters pertaining to 
the problem.. 
I 
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3. To select from the printed pages any paragraphs 
concerning the topic. 
4. To use topic sentences of paragraphs as aids in 
determining relevance of material. 
5. To select sentences from paragraphs which offer 
information to he~p in solution of problem. 
6. To evaluate information and the reliability of the 
persons offering it. 
I' The tests were given to two hundred thirty-six children in lgrade five, and one hundred ninety-one children in grade six. 
~he teachers administered the tests and the t~iters of this 
thesis scored them. 
An analysis of the data resulting from the tests was tabu-
~ated as shown and included in this study. 
tlonclusions 
1. The data revealed discrimination in the total scores 
~etween grade five and grade six with little discrimination be-
1vween boys and girls in each grade. 
2. The test showed a critical ratio between grade five and 
~rade six in achievement in selecting revelant material as 2.63 
~n favor of grade six. 
3. Little significance was noted between boys and girls in 
If--he ability to select revelant material. 
I 4. The internal-consistency reliability of the test was 
'Pound to be satisfactory. 
5. Item analysis showed a deficiency in method of scoring 
il 
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which resulted in a lower discriminating capacity between the 
high and low achievers in relation to some items. 
I j *Barrows, 
I 
I 
I, 
'I I; 
J"anet; Cox, Helene; Davis, Hope. 
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Sheridan, Katherine A. A Sociometric Study of Social Accept-
ance in _s:Fifth Grade Before and After .s Unit Series 
Program.. Ed.H. 1954. 14lp·. 
Problem 
The study 't·ras broken down into: 
1. A case stud;;.r analysis of each pupil. 
2. An attempt to discover the leaders and isolates in a 
class by means of an acceptability test. 
3. A try to help leaders keep their rating and provide 
activities for the isolates to help them in turn 
through a series of units to be acceptable to the 
group. 
4. An endeavor to administer a second test in order to 
investigate social changes vJ'ithin the group. 
Procedure 
The author told about the background; -vrhere the study 't·Tas 
made; the number of puplls.in the class; the different nation-
alities of the children, and the average I.Q., as uell as the 
range of I.Q. in the class. 
THo tests 't·Jere administered over a period of six months. 
In the first one, ten questions 1-1ere read to the children. 
i' II II 
I 
They could vote for either girls or boys in giving their ans1-rer • 
Sociograms Here charted 't•Tith arrows sho't1'ing the choices of 
the children from the data of the .first test. Pseudonyms -vrere 
11 ~P.Cl i n!=;.t_e_ad___Qf th53 children 1 s names in this study. 
1411-
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Two tabulations were set up, one showing the individual 
score of each child, and the other, the number of votes receive ' 
by individuals for each question and the way in t1'hich the 
choices were made. 
After the author discovered the social acceptance of each 
child, she then set up a unit series program. The units con-
structed were of food, birds, and borderline neighbors. These 
t•rere studi!9d from October to Narch. The second test was given 
using the same pattern as the first. After this test, a case 
study was made on each child. 
Conclusions 
1. The findings did show a distinct social growth. In 
Test I, there vTere three isolates, and in Test II, none. The 
sociogram helped.the teacher in observing, judging, and record-
ing interaction. 
2. The sociograms did not shovT conclusively any reasons 
for the choices made by the pupjls, but they did help the 
teacher understand better the social structure of the class. 
3. The isolates were pointed out and helped by guidance 
from the teacher. 
4. It was indicated from the I.Q.'s that the leaders did 
not need superior intelligence. The children vJho ·Here chosen 
leaders in Test II, in other words, did not lose their position • 
I 
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Stacey, G. R. et al.;t: A..n Analysis of' L;kes and Dislikes for 
History and Geography of' .3.3.§Q Sixth Grade Children. 
Ed.N. 1951. 66p. 
Problem 
The purpose of' this study vras to investigate the likes and 
dislikes of' sixth grade children for history and geography. 
Procedure 
In order to determine the opinions and preferences of 
children for geography and history, the v~iters of this study 
set up·a check list to attain their results. 
Af'ter carefully appraising the references nvlesleyn, 
"Hichaelrsu, and the "Catherine Haggertytt check listsfor 
geography and history, the items considered were divided into 
the follovling four categories for the purpose of analysis: 
1. Books and content materials 
2. Hethods 
3. Activities 
4. Pupil obstacles 
Various adaptations vrere made for the nevr check lists 
ttvlorking "t.;ith Geography Haterialstt and ntvorking i•rith History 
l·iaterialsu and vrere given to tvrenty sixth grade children for a 
preliminary analysis. As a result, the check lists vrere again 
revised and ready for adminj.stration. 
As a result of' requests from various superintendents of' 
he... Nev Hamn~b.ire and Nassachusetts school systems the check 
II 
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lists vrere given to 5,ooo sixth grade students. 
The individual check lists , .. rere analyzed according to 
likes, dislikes, items vrhich the pupils never had an opportunit 1 
to try, and omissions. Data resulting from these tabulations 
were recorded in table form showing responses by number and per 
cent. The critical ratio of the difference of the percentages 
was used as the most satisfactory instrument for the analysis 
of the data. 
The tables contained in the study showed the difference 
bet1.-reen percentages of likes and dislikes of boys and girls as 
a group and separately using the statistj_cal technique of 
critical ratio. 
Conclusions 
1. The analyses shovred that there uere no signj.ficant 
differences bet'tveen boys and girls regarding likes for content, 
method, or activities in either geography or history. 
2. No item in the history content area vras significantly 
favored by girls over boys. 
3. There were no geography content items significantly 
liked by boys more than girls. 
4. The one item showing a preference for geography method 
vras a preference of girls over boys for ngroup ·tororkn. 
5'. There were no history activities significantly dis-
lllred by the girls. Those liked by girls were disl5ked by boys 
6. The girls shot..red no significant dislike for activity 
items in geography. 
I 
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7. The only item in vrhich there 1-ras any significant dif'-
ference in boys' and girls 1 dislikes Has a dislike by girls for 
the "study of wars". 
*Corbett, Edmund R.; Hatch, Frances M.; Hunt, George A.; 
Gately, Linwood W.; Mansour, Thomas J.; Paradise, Paul E.; 
Shav.r, John 1>1. III; Stone, Deborah E.; Tucker, Doris A. 
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Strout, Helen R. An Analysis .91: the Ea.nuals .Q.f F-ive F5.fth 
~ Sixth Grade History Textbook Series. Ed.E. 1955. 39p 
Prob1em 
The author analyzed the material in five fifth and sixth 
grade manuals intended to 'be used with history textbook series. 
She 1rTas to consider the type, variety, and usefulness of the 
manuals and hoped that this study HOUld help selection commit-
tees in deciding 'l!Thich manuals v.rould give the most help in the 
teaching of history. 
Procedure 
Five manuals -vrere chosen -vrhich belonged to the sarne series 
1 and vTere. analyzed vTith reference to tvTelve major points: 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
I 
I 
I 
I 
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Counting the number of pages. 
Counting the number of units or chapters. 
Cou.11.ting the number of different activitj_es. 
The number of references for teachers. 
The number of references for pupils. 
The different types of reading abilities. 
TI1e types of tests found. 
The listing of references and professional reading. 
List of met11ods used for developing u.nits. 
Types of appraisal and evaluation techniques. 
Ltst of publishers and sources of audio-visual aids. 
Hethods of introducing the history units in the 
l]1anual s. 
I! 
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Conclusions 
1. The number of pages var:i_ed from sixty to one hundred 
ninety-five; the number of units from four to eleven, and the 
number of chapters from t1venty-t"tvO to t"t..renty-seven. 
2. It \'Tas found that reading slcills had a very even 
distribution in all the history manuals. 
3· Some of the manuals emphasized library activities and 
pictures uhile others concentrated on map activities. 
1.:-. All of them recommended trips a.nd excursions. 
5. Only t't·To of the manuals appeared to have more teaching 
aids, a 't·Tider variety of 1naterial s, and a· better organization 
than the other manuals. 
I 
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Sullivan, A. Roberta. Develoning the Quant:itative Background 
Needed f'or .s1 Unit Qll Ne1:1 England. Ed.H. 1951. 146p. 
Problem 
The purpose of' this study 't·ras to plan arithmetic problems 
at the fifth grade level 't·rhich 't·TOUld help to provide the quantj_ 
tative baclrground needed for a study of' Ne11 England ... 
Procedure 
In order to have a basis upon vJhj.ch to construct ari thmeti 
problems about Ne-vr England, the vtriter consulted the Developmen 
Cormnission of' each of the N'ei.•T England States and also the Ne"tv 
England Council. 
The section on Nevr England in the fifth grade social 
studies text, uThe Hew· World and Its Gro-vrthu by f'feyer and Hamer 
vras a1 so used. 
After all articles vrere read, all material i:Thich vrould 
provide children Hith a quantitative background of HeH England 
was recorded in a f'ile system as indicated in the study. 
As the problems vrere composed, they ·Here clipped to the 
cord ·Hhich gave the corresponding quantitative situation. At 
the end of the problems, there 1'7as a table shmving the processe 
and types of' quantitative thin.'k:ing required for their solution. 
The problems based on the fifth grade textbook were re-
corded separately as the other materials vrere consi.dered 
supplementary., The arithmetic processes used ·Here 
rade courses of stud • 
f..;'-1 ~ • ~ ..... ' • . .~ •.. ' \ • •. ill'. 
C' 'Boston Uni verB i ~v, 
~chool of Educat~pn 
Li'brarJ 
those con-
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Conclusions 
1. Teachers of the lower and niddle grades should discuss 
quantitative situations which appear in reading materials. 
2. If children are given the opportunity to practice the 
interpretation of quantitative situations, reading done later i · 
life Hill be more clearly understood. 
3. One area of learning can often help in enriching 
another to make it more meaningful. 
4. vfuen things are real and true to life, they are more 
readily learned because the children are more interested in 
them. 
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Sullivan, Hargaret L. A Summary of the Literature Qn Study 
Skills in ~ Social Studies for Intermediate Grades. 
Ed.H. 1952. 396p. 
Problem 
The author planned on the preparation of a summary of 
recent research and important literature 'tvri tten for social 
studies in the area of study skills for the intermediate grades 
She intended to collect and organize the best of a large amount 
of material in this field for the convenience of teachers. 
Procedure 
The Horlc 'Has divided into ten chapters vlhich included 
general study skills, locating information, obtaining the in-
formation, organizing the mater:i.al, giving it to others, and 
developing skills in evaluation and critj_cal thirLlting. She 
took each phase of the study skills, gave all the pertinent 
research on that phase, and then gave the methods and technique 
to be used in its development. 
Conclusions 
1. The author discovered, after finishing the study, the 
tremendous interest show~ by educators in this field, the broad 
scope of the subject, and the benefits that accrue from a study 
skills program. 
2. Because of the great importance of a study skills 
program developed all along the 't·ray until the student graduates! 
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from the secondary school, the author hoped that this summary orl 
research vrould prove to be of great value to those \'Tho -vrished to 
construct exercises and obtain information relative to study 
skills in the social subjects. 
I 
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Sullivan, H. Lillian. A History of Nashua, New Hampsh;re -
"Nashua of Yesteryea.rn, Adapted for ~ in Jill.g Fourth Grade 
Ed.N. 1953. 95p .. 
Procedure 
Research was done in order to obtain material pertaining tol 
the local history of Nashua. After acquiring the necessary data 
the facts, vrhich 't•rould be of interest to children of the fourth · 
I 
grade level, were used in constructing a series of stories. 
TI1ese stories of historical li:1portance were accompanied by 
After malting constructive changes, the chapters vrere re-
their reactions to them. 
I vrritten. 
Conclusions I 
1. Since much of the time in social studies in the fourth 
1 
I j 
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grade is spent in the study o~ the community, a local history 
1:rritten ir1 a narrative style at that level is necessary. 
2. Through the study o~ local history, children are 
brought to understand that history relates real happenings. 
3. The study o~ community history opens the way to the 
larger story o~ the Nation and the World. 
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Tait, Hargaret H. ! Sociometric Study of the Agl"eenent Betvreex 
Pupil and Teacher Choices for Play and \<fork Companions in 
Grades One, Tvm, and Three. Ed.N. 1951. 77p. 
Problem 
TI1e purpose of this study was to determine the agreement 
bet"irTeen teacher and pupil choices in sociometrj_c testing in 
grades one, t't·m, and three. 
Procedure 
In order to determine the best ways of discovering the mal-
adjusted child and guide him so that he will feel secure in 
social participation, the -vrri ter of this study adopted the 
techniques of sociometry devised by J. L. Norene, n\fuo Shall 
Survive?n 
This study ·Has conducted vli th one hundred seventy-nine 
children in an elementary school in a residential community 
vThere the majority of the children had similar socio-economic 
background. 
A sociometric test 'tvas given at the end of January (A copy I 
of the pupil's ans'tver sheet \vas found in the appendix). Each 
child 1:ras to choose three children he 't·Tished to play vrith and 
three he vrished to ltork vrith .• 
The teachers 1vere asked their opinions, vrhich 'tvere to be 
used as comparisons, of the three most popular and the three 
least popular children in the group (play choices). They 't1ere 
also asked to list the names of the three children 't·Tho -vrere the 
! 
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highest in scholastic ability and the three lmvest in 
scholastic ability (-vmrk choices"),.. This ttTeachers 1 Judgment 
Testn ·t-ras completed by seven teachers before the Sociometric 
Test ·uas administered to the children. 
Upon the completion of the data for the study, four socio-1 
gra.ms (t·Ho for play choices and two for vrork choices) Here 
charted for each of the seven groups tested. The work and playi 
choices vtere listed on a Sociometric Tabulation Form. 
The number of ch?ices received by individual children were 
converted into individual social status scores and the results 
tabulated as evidenced in this study. 
Conclusions 
1. There is a 101-1 per cent of agreement in sociometric 
testing bet't·Teen children 1 s choices and teachers 1 judgment. Ac-
cording to the teachers 1 judgment, there vras 38 .10 per cent of 
accuracy ,,.,i th children 1 s choices for popular and unpopular play 
companions; there was 52.38 per cent of accuracy 1·rith children r 
choices for good work companions, and 76.19 per cent of accurac 
for popr 't•rork compa.n.ions. 
2. About one-fourth of the children in the total. popula-
tion (one hundred seventy-nine) need help in better social 
adjustment. 
3. Of the forty-three cases of rejection, 37.21 per cent 
1vere those of children 1·Ji th lovr mental ability. The t1·1o ex-
tremes of the personality scale, the aggressive and 1·Jithdra1·m 
children, made up 30.23 per cent of the cases that need help 
I 
I 
I 
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I in better social relations. 
4. As children get older, a greater number of ca.se.s of 
maladjustment appeared.. There vrere 16.95 per cent of cases in 
grade one, and 29.09 per cent in grade three. 
i: 
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Tenney, I-1ildred H. The History of ~ Hartford, Connecticut, 
for ~ Third Grade. Ed.H. 1955.. 53P• 
Problem 
The purpose of this study was to -vrrite a history of V.Test 
Hartford, Connecticut,for a third grade. In this city, there 
was a great need for reading material with high interest and lov 
vocabulary in their social studies program. 
Procedure 
As a result of a questionnaire sent to the third grade 
teachers concerning this subject, the need for this problem vras 
substantiated. 
The vrriter visited t1-10 third grade classrooms to discover 
from the responses of the children themselves their interests 
for story content as uell as the vocabulary level. 
First, the classes were asked to tell about stories they 
had read about West Hartford. The next discussion vrith the 
children 1·1as to tell what they w·ould like to learn about their 
city. As a result of these discussions, five of the ten storie. 
"'lrritten by the author "'tTere tested by third grade classes. The 
classes read, discussed, and participated in the activities of 
the stories. II 
The teachers then ans1..rered the follo-v.ring questions pertain· 
ing to this problem: 
1. Did the children encounter any particular difficult 
in reading the story? 
I 
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2. Wa.s the story interesti.r:~.g to them? 
3· Did the story encourage further activity? 
4. \·Jere any outstanding questions asked by the 
children? 
5. Do you have any suggestions which might help the 
v~iter improve future stories? 
Conclusions 
Suggestions made by the teachers helped in the revision 
of the stories vThich appear in this thesis. 
II 
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I ITorf', Rachael. Social Studies Materials Found jn the Third 
I Ed.H. 1955. Grade B~oks of Seven Basal Reading Series. 167p. 
Problem 
The a~1.thor analyzed seven third grade basal reading serj_es 
to determine "t·Jhich could be used to teach social studies con-
J cepts. This study also intended to include the data and under-
I 
standings of the social studies situations in the readers chosen 
Procedure 
The analysis '\·las divided into the :f'ollo1·1ing six topics: 
1. Corrimuni ty 4. Transportation 
2. Home 5. Con:rrnunj_cation 
3. l·Jeather 6. Food 
The i:Jri.ter counted the number of' times each topic appeared 
in every book, tabulated the total number of all the topics, 
and also listed the social studies tu1.dersta:ndings developed in 
each story. 
Conclusions 
1. It 1·1as found that the seven basal reading series con-
I tained a great deal of material helpful in teaching the social 
studies in a grade three class. 
I! 
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2. The texts also co11.tained a -vride range of social studie~ 
topics included in the htstory and geography cnrriculu:ms.. I 
1 3. The stories in the readers are divided into major unit~ 
l 
· 1·Jhi1e the vocabulary ·Has graded to present the social studies 
ideas at the children's level in the third grade. 
I 
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I True, Lois Ann. et al.* An Analysis of Social Studies P~acticej 
1 in ~ Intermediate Grades. Ed.H. 1955. 52p. 
I 
Problem 
The authors 1 purpose was to study present-day procedures ofl 
. I 
teaching of social studies in grades four, five, and six. The 
vrork Has a substantial contribution by teachers to discover the 
most effective 1-ray· to teach social studies in the intermediate 
grades. 
Procedure 
A critical analysis vras made by revie·t-ring available lit-
erature Hritten by experts in the field of social studies ac-
cording to teclLniques and methods used in this field. 
After the evaluation of the literature, a check list 't·JaS 
I made cmd divided into five categories as follows: 
I 
1 •. Instructional Aids 
2 .. Techniques and Hethods 
1 3. Evaluation or Aypraisal 
I 4. Skills and Attitudes I 
I 5. Equipment i 
1 Frequency ratings_ for each item Here made beca.use of vride I 
I dii'ferences in teaching methods, l·Jhich Here labelled as follo"s: I 
I 1. Regular Occurrences I 
I 
I! 
II 
:I 
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2. Novr and Then 
Rarely I 
II 
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The teachers vrere asked to give their reasons for never 
having used certain methods and techniques, and a check list 
vias made. This vJas sent to three h'Ul'idred fifty teachers of 
grades four, five, and six in nineteen conwunities within a 
hundred miles of Boston. Replies c~~e back from two hundred 
eighty-six teachers. 
Conclusions 
I! I 
i 
1. The unit plan should contain ains for the pupils' goal~. 
2. In this study, it vTas found that 80 per cent of the 
3. According to this study, 30 per cent of the teachers 
mal-::e use of slides regularly, or n01>1 and then. 
4. This study showed that 81 per cent of the teachers use 
the globe regularly and 87 per cent use maps regularly. 
5. According to the replies in this study, 67 per cent of , 
the teachers ta.-lce field trips at some time. Dramatizations ·Here 
used by 87 per cent of the teachers. 
6. All skills listed on the check list, vJith the exceptior 
of outlining and the use of cross-references, vJere developed by 
50 per cent of the teachers. 
7. The most comraon method of evaluation is careful observa~ 
tion o:f pupils, ;,.rhich i.·Jas used by 85 per cent of the teachers. 
The next choice Has vrritten examinations, which rrere used by 
66 per cent of the teachers. 
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Jj social studies today, some of more value than others. 
9. The various procedures used in teaching social studies! 
shov·T both similarities and dif'f'erences. 
I 10. Many teachers do not use some of' the modern devices in 
I their teaching. 
I Our ::~d:~ a::o::::::: ::e~b:h:e:::::s0;a:::~eh:::::d::~ 
teaching should be kept up to the times in order to be most 
II 
I 
II 
I 
I 
ef'f'ective. 
I, *Hurphy, James F. ·, I 
II 
Stanton, Anne Harie~ 
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Turkington, Harion E. An Annotated Bibliography of Selected 
Instructional Materials to be Used in ,:!ill& Teaching o:f Old 
World History at ~ Sixth Grade Level. Ed.M. 1954. 87p. 
I Problem 
The author's problem was to compile an annotated bibliog-
raphy of instructional materials on old -vrorld history for sixth 
grades. 
In her "YTork she covered the periods of: 
1. Early Man 
2. Egyptian Civilization 
3· Greek Civilization 
4. Roman Empire 
5. Hiddle Ages 
6. Period o:f Exploration 
Procedure 
The materials listed were made up of books, charts, ex-
hibits, filmstrips, flat pictures, maps, motion pictures, and 
music. 
I These different materials were revievred and appraised for 
I use in the classroom. Various: methods were used to discover 
books :for the historical periods listed at the end of the 
I chapters in the different textbooks. 
Books were taken from libraries in five different cities. 
These were checked by various sources similar to the Book Revie 
-
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Digest, The Library Journal, and the New York Herald Tribune 
Weekly Book to see if the books had been reviewed. 
In order to get the necessary visual materials, the author I 
consulted the lists of two school departments and the Curriculum 
Filmstrips. He also made visits to the Massachusetts Department 
of Education, the Boston University Laboratory, and the Visual 
Curriculum Center of Brookline. The author made trips to the 
!Children's Museum, The Museum of Fine Arts, and the Science 
MUseum. 
Conclusions 
The books in the bibliography should prove a help to the 
teacher when she is looking for a variety of instructional 
materials. 
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1Jleldon, Jane A. Geogra-ohical Concepts in Second Grade Basal 
Readers. Ed.H. 1951. 55p. 
Problem 
The purpose of this study ·vras to find the number of 
geographical concepts contained in fifteen second grade basal 
reading books. 
Procedure 
I' I 
A study of ten third grade basal readers -vras made by Beth 
LaFleur in 1950 to find out their geographical content. The 
"t·rriter of this thesis, Jane \-J'eldon, 1.rished to compare currently I 
used second grade readers with those analyzed in the LaFleur 
study to see if the geographical content 1·ras at all comparable. 
Fifteen second grade basal readers from different publish-
ers v.rere analyzed. 
In this study the concepts were limited and divided into 
six different categories: 
1. Place concepts 4. Nan-made features 
2. Climate concepts 5. Size and direction concept 
3. Time 6. Physical features 
Each book vras analyzed word by -vrord. All 't·rords having 
geographical meanings i·Tere 1·rritten do"l·m and then placed in 
corresponding categorj_es. i 
I 
Each book ·vras given a letter from A to 0 and listed 
ing to date of publication from the earliest to latest 
accord~ 
I 
I 
II 
!I 
I' .I
II 
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Tables vrere set up shov.ring: 
1. Names of and number of place concepts found in each 
book. 
2. Names of and ntunber of climate concepts found in 
each book. 
3. Na~mes of and number of size and direction concepts 
found in each book. 
4. Names of and number of time concepts found in each 
book. 
5. Names of and number of man-made feature concepts 
found in each book. 
6. Hames of and number of physical feature concepts 
found in each book. 
7. The vrords of geographical significance vrere arranged 
Conclusions 
alphabetically and the ftfteen basal readers ·t-rere 
arranged. according to the number of geographical 
1:1ords totalling six hundred seventy-seven vJOrds. 
1. The books sho'tved a range of from thirty to sixty-tHo 
different geographical conce~ts. 
Time concepts- - - 19 
Climate concepts y ¥ - - - - - - - 30 
:Han-made concepts- -
Physical feature concepts-
Size and direction concepts- -
Place concepts - - - - - - -
- 18 
42 
quite small 
- very fevr 
li 
I 
j 
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2.. In comparing this study ·t<rith that of LaFleur, the 
writer did not find too much in common vrith the conclusions of 
I LaFleur. 
I 
In grade three, the child is introduced to more specifi~ 
I 
geographice.l concepts of places, not to general or abstract 
places. 
i 
!I 
' 
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Whitcomb, 
vrith 
Ed. H. 
Virginia. Integration Qt Physical Education Activati~s 
Social Studies and Arithmetic in the Primary Grades. I 
- _.,._ - I 
1951. 73p. ' 
j Problem 
I 
. The purpose of this study vras to describe and compile 
I 
games, relays, story plays, self-testing activities, and rhythmip 
I activities that could be integrated ·Hith arithmetic and the 
I 
social studies. 
I Procedure 
I . A study and analysis of seven of the more recent state 
courses of study ·t-rhich concerned the first three grades 't.rras 
made in the social studies field. 
I A composite course of study 'Has made by the '\:Triter vrhich 
included social studies units presented in the majority of pri-
mary grades of most school systems today. 
II 
In order to determine the arithmetic covered in the primar"jl 
grades, a similar procedure 'tvas used. Five state courses of 
study and tv10 texts "tvere referred to in order to develop an out-
line for the primary grades. 
After the social studies and arithmetic outlj_nes \vere made, I 
physical education activities vJhich \vould be valuable and "tmrthj, 
-vrhile vrere selected. 
Texts and guides on social studies, arit~~etic, and school I 
music references ·Here checked through for activities vrhich 
• 
ij 
II 
'\•Tould be appropriate. Besides using the recornmende.tions of' I 
subject authorities and those of physical ed~cation authorities_, I 
! the children and the physical education period vras used. As 
many of the activities as possible vJere presented by the vJriter 
in thirty-six different primary grades to find out if the 
activities 1.-rere usuable in the classroom. 
This resulted in the compilation, including directions 
and descriptions, of all the activities 'Hhich vrere selected. 
1 All activities -vrere recorded on activity cards and arranged ac-
cording to grade, subject, and activity in a card catalog. 
I Conclusions 
1. Physical education has as an important place as other 
school subjects in the integrated program, but the physical 
education field has not established this importance. 
2. Physical education has much to of'fer to the integrated 
program. 
3. Huch of the value to be found in the physical education 
program is last because of how and when the activities are 
presented. 
l1-. Too many texts have not been revised to keep up ·t-ri th 
the gro1~h and development of a country, such as the United 
States, which inf'luences the gro'\·Tth and development of its 
children. 
I 
II 
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1\'Jhi te, .John H. An Analysis Qf the References ~Haps Found in 
the Activities Sections Q! ~ Sixth Grade Geography 
Textbooks. Ed.N. 1952. 72p. 
An analysis vras made of the references to maps found in the 
~·activities sections of I indlar study '\vas made ""' 1 eography textbooks at 
il?rocedure 
five sixth grade geography books. A 
by Henry .r. NcLaughlin (1951) using 
a fifth grade level. 
The five textbooks used in this analysis ·t-rere published by 
!the same companies as those used by Henry .r. lfcLaughlin in his 
.study, .nAn Analysis of the References to Haps Found .in the 
Activities in Fifth Grade Geography Textbooksu, for a higher 
[
rade level. 
The various activities 't·Tere classified into six major 
rategories of: 
1. The use of the globe 
2. The use of one map 
3. The use of outline maps 
L. Tlle use of orieinal maps .. 
5. The use of more than one map 
6. The use of map skills vrithout the use of a particular 
map 
Upon the completion of this classification, each major 
hJ:~+.AP'nT>\r ·t.r!l~ iH;rided into twenty-one minor c!lt:eP'(Yr>ie~ !l~ 
I 
!I ll 
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indicated in the study. 
Conclusions 
1. There ·Here three hundred fifty-one maps in the five 
texts. 
2. nThe Old Horld Continentsn, by G. R .. Bodley and E.L. 
1 Thurston, offered more maps, other than black and vrhite. 
3. Great var:I.ation ·Has noted in the number of globe 
activities. 
4. The largest number of activities had to do Hith the 
use of one map. 
5. ttGeography of Lands Overseasn, by H. R. HcConnel, of-
fered the largest number of activities requiring the use of 
outline maps. 
6. There were eleven activities in all the books vrhich 
requiFed the use of original maps. 
7. Activities requiring the use of map skills 11ere found 
·1 in all the five textbooks. 
8. As a comparison of results of this study 'tvith those by 
HcLaughlin, it Has found that the total number of the various 
kinds of map activities differed only slightly. The total iri 
the grade five texts vras 1,201, compared to 1,249 activities in 
the sixth grade texts. 
9. In the sj_xth grade texts, there 't·Jas a noticeable in-
crease in the number of activities requirL11g the use of more 
I than one map. 
I 10. There 11as an increase in the number of activities 
,I 
li 
I 
I 
I 
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necessitating the use of outline maps in the sixth grade text-
books. 
11. Original maps 't·rere used three times as many tir.aes at 
the sixth grade level. 
I 
I' I 
I 
Wolf'fer, Hj_lli81Tl A. The Construction and Evaluation of a 
-- - --
Social Studies Context Vocabulary Test. Ed.D. 1952. 20t:-p 
Problem 
The purpose or' the study i.·Jas to find out the vocabulary 
needed by fourth, fifth, and si::-::th grade children to acquire the 
meaning from printed material or spoken ideas irlhich are basic to 
understanding in social studies. In addition, the author pl2.nnE'-~ 
to construct and evaluate a social studies vocabulary test f'or 
grades four to six and to measure the social studies vocabulary 
of children in the intermedia.te grades. 
Procedure 
11 The author selected ten geographies and ten histories for 
grades four, five, and six vrhich had either been Hritten or re-
vised since 19~-5.. The purpose Has to find the source of the 
'vocabulary. 
The next step vras to find a method of selecting and tabu-
lating the vocabulary. After the "t•rords ·torere selected, he ar-
l ranged the:;1 al:::>habetically. Then he realized that his defini--
tion of social studies vocabulary vias not all inclusive, vrhich 
:raade j_t necessary for him to redefine the vocabulary. He clas-
sified the v10rds accordjng to the International Kindergarten 
Union Word List and the Gates Primary Vocabula~y List. All 
decisions uere checked by experts in elementary school educatior 
as 1·1ell as by graduate students and the 't·rriter himself until 
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the final vocabulary list vm.s acquired sho-vri:1g certain 
frequencies and classifice.tions. 
The next step Has the construction of the test, a mul t1.ple 
choice tY!)e. Five test forms uere constructed. One had 
I t-vro items and the other four each had eighty-three items to 
1· measure children: s understanding of social studies Hard meaning 
I in the context by associating a particular vrord rrith a synonym. 
! They vrere given to a random population of 29711- fourth, fift11, 
and sixth grade children in nin.e towns and cities. 
Conclusions 
1. The author found from the results of his study that 
many 1-mrds necessary for social studies understanding have not 
been mastered by the children. 
2. The study revealed a \·Tide variety of uses and fre-
quencies of 1·Tords occurring in the textbooks. 
'I 
i 
I 
I 
I 
I 
status I Diagnostic tests could be used to determine the 
of social studies vocabulary for instructional purposes. 
4. The needs of the intermedj_ate grades chj_ldren ·Here 
clearly outlined. 
I 
II 
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Vlood·Hard, Arline. An Evaluation of ,g FilmstriP as .sY! AiQ. for 
Teaching Hap Skills in ~ Fifth Grade. Ed.N. 1951. 34p. 
Problem 
The ,,triter of this thesis -vlished to find out the amount of 
learning vlhich took place by sho"toring the filmstrip nr.Iaps and 
Their Keaningsn as an aid in teaching map skills and also the 
amount of retention by future testing. 
Procedure 
A previevr of the filmstrip nr.raps and Their Neanings" 't·Tas 
1
1i seen by the Hriter, 1.·1ho elirainated several of the franes which 
1 did not pertajn to the points ·Which vTere to be covered. 
I 
,, 
~ 1 
A test 1.-1as then constructed 't·Thich consisted of eight maps 
and forty-three multiple-choice statements. 
The test 'Has given as a pretest to each of the four fifth 
grades in Hingham. Within a fe1.-1 days, the film was shoitm Hith 
commentary on the pa~t of the teachers~ 
Follo'tving the shot·ring of the filmstrip, the same test giver 
as a pretest was again administered. 
The teachers '\·Jere asked to give no formal map instruction 
for three tveeks and then to administer the test for the third 
time to test retention of map information. 
Tables of data 1.-rere compiled from the results of tvro 
hundred eighty-five tests given ninety-five fifth graders. 
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Conclusions 
1. A de~inite increase in pupils' skills in map interpreta 
1 tion vra.s ~ound by a pretest o~ the film ~ollo1.ved by testing a~te 
I 
the showing o~ it. 
2. The greatest gains '\vere shovm by the scores on reading 
·direction, the use o~ a scale o~ miles, and the reading o~ the 
size o~ cities. The part 1.·1hich tested the map generalization 
statements also shovred de~inite gains• 
I 3. The lo1.vest scores o~ the test Here made on the parts 
!concerning small-scale maps indicating the least gain in learnin·. 
4. The results of learning vrere practically the same ~or 
boys and gj.rls. In the pretest, the boys vtere some'Hhat more 
I 
advanced in their knoHledge o~ map skills. The girls shO\·Jed a 
better power o~ retention in that particular test. 
5. The results o~ the test sh0111ed that it vrould have been 
j more advantageous to have used ~rom eight to t1.-rel ve ~rames in-
I 
stead o~ the whole ~ilmstrip at one sitting. 
6. There vras definite indication that the material learned 
~rom the ~ilmstrip vras understood and retained. 
7. T1.v0 very essential steps in the use of the filmstrip 
l1.1ere teacher preparation be~ore the shovting· and a check-up ~or 
the pupils a~ter the sho1.·Ting o~ the ~ilra. 
I 8. A great interest v.ras evidenced by: the classes vie1.-.ring 
I the· filmstrip. 
I 
I 
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Young, Patience. A Comparison Q! ~ Vocabularies Qf Ten 
Standard Achievement Tests in- Reading ~ ~ Prh1ary 
l 
Social Studies of' .:!ill.§. Curriculum Foundation Series. 
I I Problem I I 
I The I aut·1or prepared a comparison of' the vocabularies o:r tenj 
standardized reading achj_evement tests using the vocabula.ry o:r 
the Social Studies Books o:r the Curriculum Foundation Series in 
j 
1 order to determine the per cent of' vrords in the tests vThich ·Here 
in the. vocabulary of the social studies texts • 
Procedure 
The v~iter chose ten st~~dard primary reading achievement 
tests 't·thich Here \.·Tell knovm and listed them in her study. She 
then l,isted the books of the Curriculum Foru1dation Series used 
in this 1-10rk. These 't•rere published by Scott, Foresman Company 
of' Chicago. 
An analysis vJas made of the vocabulary lists of ne11r 1vords 
j appearing at the back of each reader. All the 1·1ords \·Jere lj.stedj 
I
I alphabetically vTith the number put at the beginning of each 
. list. The 't·rords of the test "tvere also put in alphabetical order 
for each :form and grade. A comparison 1-T.as made bet1.·reen the tvro I 
lists, and the "ttrords common to both Here recorded on a vrork shee~ 
l 
from vThich percentages 1-1ere tabulated. II 
l
ill the The percentages i.vere asrtrudanyg •. ed in tabular form to facilitate~~ 
interpretation of the 
!I 
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1. A vride difference ,.ras :found bet·ueen tests in per cent 
of vmrds conunon to both the tests and the books. The Detroit 
tests, generally, sho-vred the highest percentage of common vrords 
of those analyzed. 
2. There ·Has an indication that these tests do not sample I 
adequately the vocabulary of the books. This seemed to prove 
that the ten standard tests used in the study are not suitable 
:for use Hhere the Social Studies Books o:f the Currj_culum 
Foundation Series play an important part in the reading program! 
of the school. I 
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